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CHAPTER I 
INTRODUCTION 
I. THE PROBLEH 
Statement of the problem. Amidst the depressing eras and peri-
ods of martial, economic, and religious turmoil, there has arisen another 
striking problem. That problem is the urgent need to find better ways of 
helping young people grow in maturity and responsibility. They are grow-
ing up in a world that imposes few restrictions. The chaperone is practi-
cally extinct. An automobile can make young people anonymous in five min-
utes. Their lives are socially accelerated by the movies, . advertisements, 
radio, and television. They find themselves in emotional situations that 
t hey are not ready for and cannot understand. 
This writer believes that the most neglected area of the school 
curriculum is the problem concerned with the teaching of family living and 
sex . Specifically, she believes that insufficient emphasis is being given 
to the i nterrelated social and mental aspects of health as related to 
f amily living and sex education. 
11 
New York. 
Dr. Flanders Dunbar writes: 
"In recent years we have made some strides in the 
understanding of the medical problems of sex, so that fri-
gidity in women and impotence in men are decreasing. But 
parents and teachers still all too frequently attempt to 
hide the realities of sex from children. They act as though 
they believed that if no one ever mentioned the horrid word 
it would somehow go away." ' 
11 Flanders Dunbar, M.D. Nind and Body: Psychosomatic Medicine. 
Random House, 1947. P• 257. 
-1-
If family life and sex education is part of the world's knowledge, 
it must be part of the school's task to organize, clarify, and distribute 
such knowledge. Today youth are catching this knowledge as catch can from 
exchange students, refugee playmates, GI brothers and sweethearts ••• every 
possible source. 
Yet, our schools have not advanced with the times concerning this 
great need. Marked similarity as to topics is found amongst courses of 
study in health in the secondary schools. They include a consideration of 
cleanliness; food and nutrition; sleep and rest; dental hygiene; posture 
and exercise, ventilation; fresh air and sunshine; clothing; mental hygiene; 
first aid and safety. 
In high school, in view of the increased social consciousness and 
social sensitivity of adolescents, it appears to the writer that it would 
be more appropriate that social aspects of health be given still more 
emphasis. 
However, many administrators claim their failure to introduce a 
family life program into their schools is due to three major fears: 
(1) fear of public criticism 
(2) uncertainty of procedure in handling the program 
(3) the lack of qualified teachers 
Regarding the point of view that sex should be taught in the 
11 
schools Chris DeYoung remarks: 
"Too much sex education is gleaned at the so call 
"gutter level," in the back streets, poolrooms, and isolated 
retreats, and through direct illicit experience. Worthy 
family relations should be started in the home, extended in 
the school and college, and elevated in church and 
synagogue." 
11 Chris A. DeYoung. Introduction to American Public Education. 
New York: McGraw-Hill Book Company, Inc., 1955. p. 570. 
2. 
l~ny questions have been asked about this problem of teaching 
family living and sex in our schools and many of these questions have been 
answered over the past twenty-five years. Yet, with the lingering doubts 
about the general acceptance of family life and sex education, the way to 
carry it on, and the training of its teachers as expressed by many school 
administrators throughout the nation; it does not seem possible that the 
necessary advancement of such courses will be accomplished in the immediate 
future. 
Never in history have greater challenges presented themselves to 
educators and to family members to maintain and protect the family as the 
cornerstone of our society. A portion of the lay public is realizing that 
education is a strong weapon against juvenile and adult delinquency, hasty 
student marriages, and the high percentage of divorce. y 
Belle s. Mooney expresses her opinion on this matter as follows: 
"Leaders in the field of character education have point-
ed out for more than sixty years that human beings have the right 
to know the scientific facts concerning their own physiological 
and emotional development. Home, church, and school have been so 
slow in agreeing upon methods of sex education that the average 
young person is left to muddle through without knowledge or 
guidance. Jevenile delinquence, venereal infection, and illegiti-
mate pregnancies are among the most evident results. Every 
qualified counselor on marriage problems finds that, by proper 
education and guidance in adolescent years, countless cases which 
involve serious marital difficulty could be avoided." 
1/ Belle S. Mooney, M.D. How Shall I Tell ~y Child? 
Permabooks, Cadillac Publishing Company, 1944• p.x, introduction-
Dr. Valeria Parker. 
3. 
With state and church, the writer feels that the time has come 
for the school to close its ranks on this one great obligation to its 
children. In serving them the school is also rendering service to the 
country Which in turn is a service to the world at large. 
Family life and sex education is no longer a controversial 
subject in the home. It is an accepted activity by the great majority of 
American parents, chiefly because of the training they are receiving from 
the reading of helpful professional books and attendance at parent's 
meetings, partly because of the general opening up of the subject through 
public channels ••• newspapers, magazines, radio, television, open forums, 
panels, etc. 
11 
Belle S. Mooney states: 
"Intelligent parents understand that the scientific 
presentation of social hygiene material by the school supplements 
and emphasizes what has been taught the child in his home. In 
addition, the school reaches the child whose parents are unfit 
or' unable to discuss sex matters with him." 
Like the old policy of isolationism, the isolationism of our 
school system in regard to the subject of family. life and sex education 
is not longer possible. This writer feels that the problem of instruction 
in sex education and allied fields constitutes one of the most difficult 
in secondary education. Not only the question of what to teach and how to 
teach it, but also the problem of overcoming prejudiced folk beliefs 
against the important topics with which sex education courses, courses in 
social hygiene and courses in family life deal, is a major educational task. 
1/ Mooney, Op. cit., p. xii. 
4. 
Importance of the study. In a good many instances sex has been 
taught as a subject for apology. Young people have been consistent when 
they despise such teaching. Sex needs to be taught as a life-function 
that is normal, clean, respectable, and admirable. Children will learn 
to accept it accordingly. 
"Sex is the subject above all others about which we 
are most keen to learn and about which we ought most to know, 
yet it is, of all subjects, the one concerning which the child, 
at all ages, has least opportunity for learning from safe and 
truthful sources. Strangely enough no one has ever given any 
reason for this failure in education other than the most 
vacuous. 1/ 
Sex needs no apology in this writer's opinion. For the contin-
uation of the human species, it is no more likely that man's sex needs 
will be abated than that his food needs will be eliminated. The nature 
of sex needs, however, are so intimate and so often repressed or disguised 
that a great number of complex problems of sex expression in civilized 
society arise. 
"Even the most primitive bigot who ever tried to bar 
all forms of sex education from the schools knows that the divi-
sion of manking into two sexes is likely to be a permanent 
arrangement. The ve~ fact that so little is said authoritive-
ly to youth about such an important subject is a factor in the 
emotional diseases into which so many flounder. Physicians, 
therefore, must evaluate sex in the proportion that it plays 
in the make-up of the patient as he exists in his cultural 
setting." y 
!/ James Frederick Rogers. "Sex Education: A Symposium for 
Educators" (Washington: u. s. Government Printing Office, 1937) P• 19. 
y Dunbar, op. cit., p. 258. 
5. 
In the panorama of the sex life of people today, many points cry 
for early and complete sex education. Current conditions which emphasize 
this need are listed in the Tenth Yearbook of the American Association of 
School Administrators of the National Education Association: 
y 
1. New and freer position accorded to women; 
2. Mobility and anonymity; 
3. Development of contraceptives and prophylactics; 
4. New brand of psychology realizing importance of 
frustrations; 
5. Host of sex stimuli in cinema, theatre, advertising, 
magazines, and popular songs; 
6. Differences of opinion on matters of sex conduct. 
It is this writer's belief that if legitimate sources of 
accurate information and desirable attitudes are cut off, the child either 
broods over his questions secretly or resorts to whatever offers. The 
choice is not that of whether he shall or shall not receive sex informa-
tion; it lies between helping the youngster and letting him rely solely 
on his own resources. 
'~oys and girls are naturally curious about themselves. 
They want to know the names and definitions, functions and mechan-
isms. They want a fairly complete story of reproduction, direct 
and without embellishment. These younger adolescents are more 
concerned with the mechanics of how babies are born, how heredity 
works, how conception takes place, how the embryo develops. Even 
though the entire field of sex is intimately connected with prob-
lems of human values, these problems with their social and moral 
aspects do not hit the twelve to fifteen-year olds very strongly. 
If anything, they are especially interested in the abnormal, the 
freakish, the esoteric. Such exciting matters are best put in 
their proper place by simple factual explanations to avoid stress 
on the emotional aspects. 6/ 
1/ Tenth Yearbook, Department of Superintendence, P• 193. 
gj Herbert s. Zim. Science for the Teen-ager. New York: 
Silver Burdett Company. Textbook Publishers. P• 6. 
6. 
Family life education and sex education should not be for the few. 
The writer believes that it is not for any age, any sect, any school level 
or any special sort of person. The common sense of our people assumes that 
the home normally gives children and young people such information and 
guidance as they need with regard to the meaning and place of sex in life. 
The suggestion that the school take on "sex education" therefore raises 
many doubts and questions. It arouses alarm and opposition. 
'~ext to the reluctance to talk about a mental disease 
as naturally as a bodily ailment, the chief reticence of most 
people is sex. When Freud first propounded his theories, the 
popular outcry against him was based on the prominence he gave 
a subject which his critics preferred to pretend did not exist. 
We know now that oceans of human misery have been caused 
by stubborn and stupid silence about one of the most important of 
human functions. There remains, however, a notion that the psy-
chiatrist and the psychoanalysts place a highly exaggerated value 
upon the role played by sex in illness of all kinds. It may be 
worthwhile, therefore, to attempt an objective appraisal of the 
share which sex actually takes. 
The healthy human being, the one with a sound mind in 
a sound body, is well adjusted in every way. That means he is 
well adjusted sexually, too. The sie~ person, whose phY-sical 
soundness and mental soundness are so often impaired together 
obviously is not so well adjusted. It is no more surprising to 
find that his sexual attitudes and relationships are unsatisfac-
tory than it is to find him running a temperature or having 
difficulty with his digestive apparatus." 11 
An enlightened public opinion is one of the m~st important requi-
sites in any successful problem solving for the teaching of such a centro-
versial subject. The public is often inclined to view with alarm the mis-
deeds of the younger generation without stopping to consider its own respon-
sibility in the matter and to discriminate unjustly against children going 
11 Dunbar, op. cit., P• 256· 
through the course or receiving specialized institutional care because 
they lacked training in family life education. This attitude is not con-
structive. The attitude of the public toward children with family and 
sexual problems should be characterized not by fear, irritation, bias, 
opinion or reproach, but by complete understanding of the child's need for 
protection, education, and guidance in this most important subject. 
Thomas Farran, Surgeon General, U. S. Public Health Service 
u 
made the following statement: 
"Much that is good and evil in man has its or~g~n in 
the sex impulse. Whether he follows the promptings of the sex 
impulse blindly or directs it and controls it for individually 
and socially desirable ends determines, in large part, whether 
he lives a life of physical and mental health or physical and 
mental disease." 
More than anything else in this confusing and disturbed world, 
vmen man is becoming a master of technologies, we must be kept human. We 
must foster something warm, steadying and real, to which we shall be able to 
turn and draw courage no matter what the future may bring. 
This, the writer feels, can be done by our public schools if 
they will lend their services to teach both parents and children how to 
understand each other. Parents because they are largely unprepared 
through their o~m lack of a family , life education; children because they 
will be parents tomorrow and the years in between need guidance. y 
Perry Dunlap Smith, speaking before the Massachusetts Society 
1/ Thomas Farran. "High Schools and Sex Education", Educational 
Publication No. 7, Washington: United States Government Printing Office, 
1940, P• iii. 
y Perry Dunlap Smith. "The Responsibility of the School for 
Sex Education," April 25, 1949, Bulletin of the Massachusetts Society for 
Social Hygiene, Vol. XIX, No. 2, 1949. P• 27. 
8. 
for Social Hygiene at the annual meeting for 1949, emphasized the responsi-
bility of the school for sex education. As a rule, sex attitudes in later 
life are determined before the age of seven. This means that the child's 
attitude has already been clearly fixed before he reaches school or before 
the church has had much of a chance to influence him. If his attitude 
is abnormal, unhealthy, exaggerated, and one-sided, sex information will 
do him little or no good. 
"Young people obtain information about sex, of course ••• 
often .erroneous and crude ••• but it is often mere chance 
whether, by a proper balance of emotion and physical expres-
sion, the energy of the impulse is usefully sUblimated or 
pathologically diverted. Modern psychology and medicine 
have shown the dangers of misdirected sex impulses to phy-
sical and mental well-being. They have shown over and 
over again the need for replacing taboos and ignorance by 
frank discussion and knowledge so that young people can 
attain healthy adulthood, free from needless fears and 
misgivings." JJ 
The writer believes that the question of sex clamors for 
treatment by our schools, and that it is a question so paramount and so 
extensive that it is a matter that should concern the deepest interest of 
both young and old. Youth should not be left without instruction and 
guidance in one of the most dangerous provinces of life. 
1/ Parran, op. cit., p. iii. 
9. 
Definitions of Terms Used. In our American culture sex is a 
"delicate" subject. Many people avoid it with some show of embarrassment, 
while others are always trying to force it into any conversation, which is 
merely their way of showing that they are unable to deal with this subject 
in a matter-of-fact way. 
Many parents cannot discuss sex easily with their own children. 
It is as though they think of their children as having been conceived by 
a sinful act, and hence they cannot bear to talk about it with their 
children as they would any other topic. 
Yet, most of the people who feel this way about sex are intel-
lectually convinced that sex is normal, a source of happiness, and a 
basis for good family relations. These things they know from their own 
experiences. Despite the fact that they want their children to feel this 
way about it; they prefer to try to teach their children some of these 
things by example. However, good sex education must contain some informa-
tion as well as some feeling, and somebody has to teach the information. 
Only a broadly conceived program of sex education can give 
youth effective help in coping with modern problems. In it sex must 
be considered an integral aspect of normal human living to be utilized 
in building a completed and balanced individual and family life, and in 
building constructive, satisfying personal, home and community relation-
ships. 
This viewpoint was accepted by a conference of educators convened 
at the United States Offoce of Education in December 1944. While they used 
10. 
the term "social hygiene" iri preference to "sex education," the following 
11 
definition was developed: 
"Social-hygiene education is a convenient heading to 
describe instruction which includes an understanding of 
physical develgpment, mental health, the venereal diseases, 
the social and psychological phases of human relations as 
they are affected by sex; and guidance in matters;·relating 
to sex understanding and patterns of conduct, the building 
of sound bases for marriage, family life, and constructive 
community living, the assumption of social responsibilities, 
and any other matters relating to normal associations be-
tween the sexes." 
In a pamphlet, High Schools and Sex Education, "the whole child" 
-- y 
was considered in the re-definition of sex education as follows: 
"It means instruction, of course, but far beyond 
that it is a comprehensive and progressive process of 
education calculated to bring about the socially desir-
able adult attitudes and practices necessary to insure 
home-making, the establishing and building of families." 
21 
Chris De Young explains sex: 
"It is more than the story of flowers, bees, and birds, 
and the sex life of animals and humans. It is more than 
teaching the biological facts of life. It is more than 
such narrow topics as venereal diseases. It is a broad 
approach to the personal guidance and social adjustment of 
children, youth, and adults. In its wider aspects it may 
be called personal and social adjustment, orientation , to 
life, wholesome living, or family relations." 
11 Lester A. Kirkendall. Sex Education as Human Relations. 
New York: Inor PUblishing Co., Inc. p.57. 
y Benjamin c. Gruenberg and J. L. Kaukonen. High Schools and 
Sex Education, Educational Bulletin, No. ?, P• XIII. 
21 De Young, op. cit., P• 570. 
11. 
Throughout her readings the author of this thesis has found 
the topic sex and family life education referred to under many titles. 
Amongs t t hem were: 
Hygiene 
Family 
Character Education 
Health Education 
Social Hygiene 
Social Relationships 
Marriage 
Human Relations 
Child Care 
Home and Family 
Guidance 
Sex and Family Life Education involves a wide scope. This field 
covers four general categories: namely; 
(1) the relationship of the individual to himself and 
to society; 
(2) the relationship of the individual to his family; 
(3) the psychological relationships of the individual 
to society and person; 
(4) sex, marriage, and courtship. 
This, then,is a title which encompasses a broad field. In t his 
paper Sex and Family Life Educat ion shall be referred to, and shall entai l 
the following general topics: 
(1) Personal-psychological relations; 
(2) Home and Family Living; 
(3) Social-psychological relations; 
(4) Courtship, sex and marriage. 
12. 
II. 'rHE PURPOSE 
Purpose of the thesis. It is the genuine purpose of the writer 
of this treatise to present a detailed concept of what family life educa-
tion today entails. Also to offer readers the scope and design of family 
life and sex education as it is being currently carried on in the 
Secondary Schools of the United States. 
The author plans to investigate new as well as established 
programs in family education and sex particularly in matters of organization, 
teacher training and techniques. She hopes to accomplish her aims by 
research, reading, and critical thinking and analysis. 
There is an abundance of material on the subject of this thesis, 
and the author will make every effort to maintain a sane point of view 
on the topic. She has already emphasized her feelings that children should 
be given the right viewpoint concerning a matter so important and so ubi-
quitous as that of sex. But the right viewpoint is neither the Puritanical 
one that covers the whole subject with a blanket of silence, as though it 
were a repulsive disease, such as leprosy, nor is it the modern conceit 
which contends that all the veils should be drawn aside so that sex may 
stand forth in conversation, in literature, on the stage, radio i and tele-
vision unashamed. The writer believes that there is a middle of the road 
view, a reasonable view that takes sex for granted; that looks upon it 
as a natural and normal phenomenon but one that must be treated with 
reverence and imposes the necessity of rigorous self-restraint. 
13. 
Three essentials for modern sex education have been described by 
11 
another author. 
"First, sex energy must be given an outlet in construc-
tive activity; and close to creative activity is a knowledge 
of biology linked with personal observation and experiences 
in the world about us. Secondly, sex knowledge has too long 
been an isolated subject; it must be integrated into the 
entire program. And, thirdly, sex training calls for family 
unity. Most parents want their children's training better 
and clearer than their own in order to prevent disorder and 
turmoil." 
The building of proper ideals, attitudes and habits of thought 
with regard to sex is of vital importance. As life is lived in cities 
today, with sex thrown at the adolescent by billboards, magazines, the 
conversation of companions, radio, music, television, etc., sex instruction 
is, to this writer's mind, a positive necessity. 
If knowledge is not acquired from pure sources, it will be 
sought from vicious ones; it will be picked up in whispered conversations 
behind the garage, or in hushed stories that are greeted with boisterous 
laughter or from conversation of those who give out distorted scraps of 
information that only whet the curiosity and thus become provocative of 
temptation. 
11 
Dr. Bigelow defines sex education in its broadest sense: 
•••• to include all scientific, ethical, social, and 
religious instruction and influence which directly and 
indirectly may help young people prepare to solve for 
themselves the problems of sex that inevitably come in 
some form into the life of every normal human being. 
1J Mrs. Frances B. Strain, New Patterns in Sex Teaching. 
D. Appleton-Centnny Co., Nevr York, 1934, Chapter II. 
g/ M. A. Bigelow, Sex Education. Revised and Enlarged Edition. 
New York, 1936. American Social Hygiene Association, p. 228. Quoted by 
Mr. Bigelow. 
14. 
Mr. Bigelow's definition is worthy of detailed analysis for the 
purpose of throwing more light on the true nature and meaning of sex 
education as it is conceived today. Note the emphasis on "help the young 
people to solve for themselves the problems of sex". Sex education is 
more than sex hygiene, which term was originally used to describe instruc-
tion concerning sex. Alt;:hough physical health is considered, it is only 
one desirable part of the whole program. The 1ihole movement for instruc-
tion in sex would be woefully inadequate if it did not stress the ethical, y 
social, and other aspects of the problem. 
The writer has quoted statements of authority from specialists 
in this field in order to explain to the reader the wide scope that the 
title of this thesis involves. It can be readily seen that this field 
covers the following general categories: namely; (1) friendship, court-
ship, marriage, and home-making; (2) the psychological relationships of 
the individual to society and person; (3) the relationship of the in-
dividual to himself and to society; (4) the relationship of the individual 
to his family. 
This writer feels that the main problems in sex education today 
are primarily social) psychological, moral, ethical, and religious, not 
only biological as many of our present courses of study would have one 
believe. Secondary schools need to do more than teach teenagers the physi-
ological facts of life. Basic issues of sex behavior and conduct in our 
times should aim to help young people lead finer lives. 
1/ Maurice A. Bigelow, op. cit., p. 2. 
15. 
CHAPTER II 
REVIEW OF RESEARCH 
Various societies through the ages show a multitude of approaches 
to the subject. Social relations was approached by our society as a sacred 
sanctuary and therefore was unmentionable. 
"What everybody ought to know, and doesn't know, is 
that this country has been overwhelmingly ready for an or-
ganized adoption of family life education for more than fif-
ty years. Not long ago when two enthusiastic researchers 
were prowling about in a second hand book shop, they pulled 
down a little old volume that brought whoops of joy---What 
Every Young Girl Ought To Know. There it was, complete with 
date, 1897, one of the series that -awoke the world to an 
unsuspected need, the need more than half a century ago for 
a simple sex education aid for parents." y y 
Flanders Dunbar states: 
"Almost every generation and every stage of civiliza-
tion has been amazed by their predecessors' attitudes to1~rd 
sex. Yet all of them have had one thing in common. The 
careless promiscuity of animals has always been frolined upon, 
although you might not think so to hear one moralist talk 
about the code of another. Primitive peoples generally have 
been rather frank if somewhat mysterious in their approach 
to sex . Their simple recognition of its power and their 
wonder over its consequences led them to make it an important 
part of their mystical rites and ceremonies. Their practices 
survived in curious forms and symbols in some new religions." 
Stork theories, barrel of flour, and doctor's bag theories of 
sex enlightenment began to give way in the progressive homes and schools 
to the bird-and-bee pedagogy. The humorous results of when sex instruction 
21 
1vas left to parents are humorously described by t~s. Frances Bruce Strain: 
1J Frances Bruce Strain and Chester Lee Eggert. "Framework for 
Family Life Education", The Bulletin of the National Association of Second-
School Principals. December, 1955. Vol. 39, No. 215, P• 5. 
~ Dunbar, Qp. cit., p. 257. 
1/ Strain, Op. cit., p. 19. 
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"For years inquiring children who wanted to knm<T where 
Aunt Jane or Aunt Ruth got her baby have been confronted 
with imaginary stamens, pistils, and pollen, or red salmon--
things far removed from the question and as removed from 
their own interests as star dust. Very intelligent people 
favored these irrelevant answers and favored them in winter 
as well as summer, being not the least deterred from stamen, 
pollen, and salmon because flowers were buried in snow and 
fish below the ice of the river." 
"other children never reached even flovrers and fishes 
but remained back with the amoeba, the paramecium, or with 
some other equally remote ancestor of theirs in jelly form 
who stood between them and human knowledge." 1/ 
The styles and patterns of sex education are undergoing definite 
changes to"~'>m.rd frankness and natural explanations. The average home is 
still woefully inadequate. Children come to high school with an appalling 
abundance of inaccurate information. Hope for sound treatment of this 
deplorable condition rests squarely upon the shoulders of secondary 
31 
education. 
11 
W. W. Charters gives the following history of sex education: 
"As early as 1892 a representative group of the National Educa-
tion Association seriously raised the question of giving instruction re-
garding sex hygiene in the schools, but the matter was shortly dropped. 
On February 9, 1905, the American Society of Sanitary and Moral Prophylaxis 
was formed in New York City under the leadership of Dr. Prince A. Morrm'l. 
This organization was the first of the many local social hygiene organiza-
tions which finally in 1913 united to form the American Social Hygiene 
Association. Throughout this period a great deal of education of the 
1/ Strain, Op. cit., p. 19. y ibid. 
'JJ W. W. Charters, Dean F. Smiley, Ruth H. Strang. Sex Education: 
A Manual for Teachers. Mac:r.fillan Co., New York, 1935, pp. 3-4. 
17. 
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general public regarding sex problems was being carried on but little if 
Thus we find the National 
11 
any of this work was being done in the schools. 
Education Association in July, 1914, adopting the following resolution: 
"The Association, reaffirming its belief in the constructive 
value of education in sex hygiene, directs attention to the grave dangers, 
ethical and social, arising out of sex consciousness stimulated by undue 
emphasis upon sex problems and relations. The situation is so serious as 
to render neglect hazardous. The Association urges upon all parents the 
obvious duty of parental care and instruction in such matters and directs 
attention to the mistake of leaving such problems exclusively to the school. 
The Association believes that sex hygiene should be approached in the pub-
lie schools conservatively under the direction of persons qualified by 
scientific training and teaching experience in order to assure a safe moral 
point of view. The Association, therefore, recommends that institutions 
preparing teachers give attention to such subjects as would qualify for 
instruction in the general field of morals as well as in the past field 
of sex hygiene." 
"In 1916 Prof. Maurice A. Bigelow of the Teachers College, Colum-
bia published his Sex Education. In July 1920 at its meeting in Salt Lake 
City the National Education Association of the United States adopted a 
resolution favoring the teaching of "social hygiene" in all teacher train-
ing institutions and recommending the fullest co-operation of teachers with 
all organizations of parents to further the instruction necessary to in-
culcate sound habits, knowledge, and attitudes with regard to sex in 
children and young people." 
1/ Charters, Op. cit. p. 4. 
"In 1922 the United States Public Health Service with the collab-
oration of the United States Bureau of Education published a 98-page out-
line and bibliography on High Schools and Sex Education. At ab out the 
same time the United States Public Health Service published an exhibit for 
high school teachers, Adolescence and Sex Education, and an Outline of a 
Summer School Course for Teachers on Sex Instruction and Guidance for 
High School Pupils. In 1926 the Joint Committee on Health Problems in 
Education of the National Education Association and the American Medical 
Association published with the cooperation of the American Social Hygiene 
Association a 20-page discussion and bibliography on The Teacher's Part 
in Social Hygiene. In 1929 Prof. T. W. Galloway of the American Social 
Hygiene Association contributed a chart with discussion listing for the 
various periods of school life the "knowledge, habits, and attitudes the 
child should acquire toward sex." 
"In recent years the Parent Teacher Associations all over the 
United States have given considerable attention to sex and social hygiene 
in their programs. But in spite of these many efforts we must still admit 
that our schools as a whole are contributing very little indeed to sex y 
education." 
"Sex education in this country originated in an attempt to y 
control venereal diseases." 
y Encyclopedia of the Social Sciences. The MacMillan Company, 
New York, 1930-1935, Vol. 14, pp.9-10. 
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The national movement for education in social hygiene began 
about 1900. Persons in a >fide range of educational, religious, social, 
medical, and other special fields made a concerted effort, the results 
of which were effectively summarized by Dr. l~urice A. Bigelow and quoted y 
by Elmer. 
"The seventeen points stated represent the aims and the demon-
strated results of sex education as it now stands after more than thirty 
years of honest trial. These points are firmly established as the accept-
ed guides for the larger sex education (social hygiene education) as its 
leaders are now planning its future progress. The many years of study and 
trial have developed the fundamental principles and ideals of sex educa-
tion. The task for future years is to make its ever necessary lesson 
available to all young persons of each generation that is to come." 
Point No. 1: 
Point No. 2: 
Point No. 3: 
Point No. 4: 
Point No. 5: 
Point No. 6: 
Point No. 7: 
Point No. 8: 
Point No. 9: 
Point No.lO: 
Point No.ll: 
Point No.l2: 
Point No.l3: 
Point No.lA: 
Point No.l5: 
Point No.l6: 
Point No.l7: 
Definition and scope of social hygiene. 
Social hygiene education or sex education. 
The general aim of sex education. 
Tasks or aims of sex education. 
Problems for sex education. 
Education for control. 
Controls of sex conduct. 
Instruction, early and progressive. 
Opportunity and responsibility of the home. 
Social hygiene in course of study. 
Beginning with nature study and biology. 
Teaching sex ethics. 
Literature and ideals. 
Emphasis on the normal. 
Achievement of sex education. 
Education not all sufficient. 
Social hygiene and the family. 
y 
y M. C. Elmer. The Sociology of the Family. Ginn and Company. 
Boston, 1945. p. 131. 
y ibid., p.l37· 
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"The preservation of the family and the improvement and enrich-
Y 
ment of family life" was the definitely stated aim of the White House 
Conference held in 1930 regarding the teaching of social hygiene in the 
school. This writer feels that the three courses quoted in this thesis 
adheres closely to the list of ten objectives of sex education for adoles-
cents which was printed in the January, 1939, Journal of Social Hygiene, 
. y 
and quoted by Baker: 
1. An adequate knowledge of sex and reproduction, including the 
anatomy and physiology of the sex mechanism of men and women. 
2. An appreciative understanding of the role sex is playing in 
the development of the youth's entire personality, which 
includes knowledge of the hormone function of the sex glands. 
3. An appreciation of sex as a creative force in the individual 
for good or evil--for the enlargement and enrichment of life 
or .for disintegration of personality and for human misery, 
according as this force is directed and used. 
4. Reassuring understanding of the significance of the physio-
logic and psychologic sex phenomena which comes into exper-
ience. 
5. Freedom from unwholesome inhibitions and inner conflicts. 
6. Reasonably effective emotional control. 
7. A philosophy and ethics of sex in harmony with sound charac-
ter and social responsibility, such as will tend to assure 
successful mating and happy family life. 
8. A normal expectation of the fulfillment of life in companion-
ship with a mate in happy marriage and parenthood. 
9. A serious sense of social responsibility in all expressions 
of the mating instinct. 
10. Gradual emotional independence from parents. 
1/ John Newton Baker, Sex Education in High School, Emerson Books, 
Inc., New York, 1943. p. 18. 
2/ ibid., PP• 34-35. 
21. 
"An attempt to apply mental-hygiene principles in the organiza-
tion and administration of school programs is evidenced in the educational 
philosophy that has been guiding school practices in the first half of 
the twentieth century. There is now apparent an increasing trend toward 
emphasis upon (1) prevention of maladjustment, both social and individual; 
(2) preservation, through education, of mental and social health; and (3) 
11 
re-education for better adjustment to life~ 
In December 1944, leading educators concurred on several points 
in relation to sex education at a Social Hygiene Education Conference spon-
2/ 
sored in Washington, D. C. by the United States Office of Education; 
"Education for personal and family living ••••• 
recognizes that the sex factor in human living ••••• as it 
affects personal development, marriage, parenthood, the 
home and the family ••••• merits a dignified place among 
topics of deep human interest. 
Is part of the life education of each human being, 
is never finished, and is vital to each advance in matur-
ity and experience. 
Strives for maximum development of the individual's 
physical, psychological, ethical and social life as this 
is influenced by the sex factor, its traditions and asso-
ciations. Education for personal and family living inev-
itably involves moral concepts and religious values. 
Recognizes and accepts sex as basically important 
in human behavior and relations. Its aim is to establish 
attitudes, habits and ideals toward sex which are satis-
factory to the individual and enable him to act in a 
socially responsible manner. 
~ Unpublished Report of the Social Hygiene Conference of the 
U. s. Office of Education, Washington, D.C. 
11 Lester D. Crow, Ph.D. and Alice Crow, Ph.D., Introduction to 
Education. American Book Company, New York, 1954. p.31• 
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Medical Science was one of the pioneers in Social Relations. 
11 
Dr. John H. Stokes reviewed the growth of Social Relations in an outline, 
"Eras .. :in the Sex Behavior Struggle" which are summarized as follows: 
"In the nineteenth century, medical science took the 
initiative. Sex diseases were recognized as a social as 
well as a medical problem. They riddled personal and family 
life unawares, with widespread infection and disastrous con-
sequenaes due to the ignorances of the public and medical 
profession regarding diagnosis and treatment by such medical 
measures as existed. During the late nineteenth century 
when the blood test for identificatinn of disease became 
known, a general lay movement against promiscuity gathered 
headway. The media of lectures, books, religious admonitions, 
organization of propaganda groups, and efforts to control 
prostitution were utilized. 
The era of the World Wars saw the greatest advancement. 
Public Health agencies found disease prevalent among teen 
agers and were pushed into a large scale effort to control 
venereal disease by treating every infectious person they 
could possibly reach. Public Health authorities recognized 
that penicillin and other medications were not the answer 
to venereal disease prevention, but control of promiscuity 
was. This resulted after social, moral, and legal controls 
used in World War I failed. The intensive effort to break 
the "Conspiracy of Silence" was launched just prior to 
World War II. 
Another phase of this review from 1900-1950, shows the 
forces that arrayed themselves against the family: namely; 
increased use of contraceptives, mechanization and the auto-
mobile, promiscuity on the increase, alcohol and its increas-
ed grip on the social order, greater employment of women, 
increased housing problems, broken social ties and controls, 
marriage no longer a sacrament but a football, and the de-
cline of taste and decor (Cinema, song, literature, and 
behavior is influenced by sex.) 
Hope for resolving this social problem was renewed in 
1945 with the recognition of the family as the logical and 
phylogenetic antidote to promiscuity. There has been a 
11 John F. Stokes, M.D. Opening Remarks to 1950 Class in Family 
Living and Sex Education. Mimeographed Brochure, University of Pennsylvan-
ia, 1950. 
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grass root demand for knowledge of family life and sex 
information. The collection and experimentation of related 
data as well as methods of education are still being exam-
ined; for mere knowledge is not sufficient to eliminate 
problems resulting from promiscuous and loose living." 1/ 
"The medical profession was the first back in the eighteen hun-
dreds, to set up a protective program for young girls (and men) against the 
hazards of ignorance. For years they were the only speakers on sex educa-
tion that were permitted, or had the knowledge which fitted them, to teach 
young people. Most of their talks were medical rather than mental hygien±c 
in purpose, and were called "social hygiene"---a name that still lingers y 
and bears testimony to the wonderful work of the Public Health Service." 
"The activities, and especially the publications, of the 
American Society of Sanitary and Moral Prophylaxis soon attracted the 
attention of numerous physicians, ministers and educators in various parts 
of the country. In a short time twenty-odd societies were organized for 
. 21 
the study and improvement of sex problems." 
"By 1910 the various societies had multiplied quite 
rapidly and the intensity of interest by the different 
groups indicated the necessity of a central organization 
to coordinate the activities. Thus, The American Federa-
tion for Sex Hygiene was formed. An institution primarily 
concerned with prostitution, The American Vigilance Asso-
ciation, under the leadership of Dr. Charles Eliot of 
Harvard, joined the federation." y 
"Conflicting attitudes and opinions have seriously 
hampered the growth of sex education in the United States. 
For over twenty-five years there has been controversy over 
what is the educational province of the home and that which 
is in the school. As time progressed, more and more was 
turned over to the school." 2/ 
11 ibid. 2( Strain, Op.cit., p.? y ibid. 21 ibid. 
2/ Encyclopedia of the Social Sciences. Op. cit., pp.9-10· 
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"The group which has proved most responsive to assistance in 
personal and family relationships has been the GI 1s. With them the whole 
tenor of life changed when it sent them overseas and, with the sending, 
brought not only the emotional stress of leaving home and sweethearts for 
the war front, but also innumerable other matters of deep personal concern--
money, work, marriage, matters which CCC camps and USO centers could not 
reach. 
About the time the induction ¢amps were getting boys ready for 
military service before the Second World War , a group of PTA mothers who 
were active as sponsors and hostesses for one of the camps felt that the 
boys should have some preparation in appropriate sex instruction. "A lot 
11 
of those boys," they said, "are as innocent as babes." 
In summarizing the review of research, the ~~iter has discovered 
a keen awakening to the need for behavior guidance and development of in-
dividual potentialities. The trends appear in various education movements, 
special schools, and special courses. The parent-teacher movement; tre 
adult-education movement; parent education; nursery schools; kindergartens; 
home-economics expansion; child-guidance clinics ; sex education; character 
education; health courses; program of pre-parent education in high schools 
and colleges, all attest to educational concern for the child's personality 
f ormation and the desire to conserve marriage and the family. 
1/ Strain and Eggert, op. cit., p. 9. 
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CHAPTER III 
CURRENT THINKING REGARDING FAMILY LIFE AND SEX EDUCATION 
IN THE UNITED STATES 
On the following pages of this thesis the writer wishes to 
relate a series of current miscellaneous opinions and letters as presented 
11 
in the study by Strain and Eggert. 
EDUCATION 
"Tlj.e American Association of School Administrators "Sixteenth 
Yearbook" (1938) devotes an entire chapter to personal rela-
tionships. The following is quoted from it: 
"Some of thN present practices of certain schools need 
to be questioned. eglect and omission of the problem of sex, 
simply because it might arouse community conflict, means fail-
ure to fulfill our duty to youth. We may often be puzzled, but 
our silence only complicates the .adjustment problem for young 
people. We can at least make sure that youth are given, in all 
honesty and in terms of their own understanding, the best that 
we do know. 
The fairly common practice of inviting a physician to 
speak to boys or to girls may be seriously inadequate. Few 
physicians (except psychiatrists) by training or practice have 
studied the essential problems of sex. They have been taught 
the names, functions, and physical disorders of various sex 
organs, but that is a minor contribution to the great problems 
of affection, courtship, and marriage in modern society. Most 
of the conflicts which keep youth awake in troubled nights are 
psychological and social problems. They want to know what 
others will think if they act this way or that. They want us 
to understand why they love and hate the same person. They 
want to know whether the fact that mother and dad were divorced 
means that they are poor marital risks. They want to know 
whether marriages ever stay happy. They want to know how to 
patch up quarrels and how to keep love strong and growing 
throughout the years. None of us knows enough to answer all of 
these questions wisely, but persons well trained in psychology 
and sociology will be able to help much more than any but the 
very exceptional physician." 
1/ Strain and Eggert, op. cit., p. 13• 
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Robert H. ~~honey, PhD., Director of Secondary Instruction, 
Hartford, Connecticut, says: 1/ 
"Fortunately the teaching profession has become 
increasingly alert to the importance of education for home and 
family living. In Connecticut, the State Department of 
Education is insisting on the importance of according appro-
priatiane education for boys and girls ••• Even from a pedagogical 
point of view, close relations between the home and the school 
are imperative. There should be a continuity between the kind of 
experience children have in the classroom and in the midst of 
family living. The same ideals should dominate in both instances 
and the same attitudes and habits should be cultivated. This 
can only take place if the teacher is fully aware of the kind 
of life the child leads when he leaves the school building 
and the parent is fully cognizant of what is expected of the 
child in the school and what the school is trying to do for him." 
Rock Island Public Schools, Rock Island, Illinois, School 
Counselor Hiss Alma M. Yolk says: y 
"Although Rock Island's program for sex education is 
still in an embryonic stage of development, it has the approval 
of the board of education and the support of the superintendent, 
the majority of principals, many teachers, deans, counselors, 
and guidance workers. When I tell this to social hygiene 
workers from other cities and states, they are often amazed to 
learn that within a two year period a program of this type has 
the approval from home, school, church, and community. Since 
our school system is fortunate in this respect, we may continue 
to plan a more comprehensive program for the b.oys and girls in 
our junior high-school classrooms. In sex education, as in no 
other phase of education, careful handling is a must. Our boys 
and girls are very valuable potential citizens of the future. 
They deserve the best that we can give them through a satisfac-
tory sex education program." 
Union High School District, Las Vegas, Nevada, Mrs. Noteel W. 
Vocker says: 2./ 
"The administrators and teachers are realizing the 
increased need for family life education more every day. Our 
family life classes have become very popular with the students. 
They all say they have gained so much from the class. They 
1J ibid., P• 14• 
Y. ibid. 
'jj -:i:s:i:Ei., P• 15• 
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especially appreciate the knowledge they have gained on budget-
ing, personal relations, and making a marriage work. Everyone 
feels this class has become very effective in our school in the 
past few years." 1} 
Department of Education, State of California, Ralph Eckert, 
former Consultant in Parent Education, says: 21 
"Whittier High School, Whittier, California, typical 
of an increasing number of high schools has expanded a unit 
on family relations in its required senior problems class until 
it consumes nearly one entire semester. Hayward High School 
near San Francisco, started a class in family relations this 
year as an elective for seniors at tne request of the PTA and 
the local Ministerial Association. l he course has been so suc-
cessful that it is now agreed that, starting this year, the 
course will be compulsory for all seniors." 2J 
TEACHERS 4/ 
A few typical comments sent to the Health Department, Los Angeles 
Public Schools, after a teacher in-service lecture series in 
Family Life Eaucation: 
Nightingale Junior High School, Allen Campbell , 
Principal--- "Best series I ever attended. The leader impressed 
me as being a top notch authority and her suggestions were prac-
ticable and usable. This year we are having a parent education 
group and passing along to them much of the information we re-
ceived. In physical education classed, we are using the material 
with boys and girls from time to time." 
San Pedro High School, Frederick N. Bullock--"I feel I have de-
veloped better teaching ~qualifications because of understanding 
of effects of sex on the health,psychology, and behavior of 
students. My teaching assignment at present is chemistry. A 
better understanding of sex problems of young people aids in 
the adjustment of classroom conditions and increases opportuni-
ties for guidance and counsel." 
y ibid. 
21 ibid.' P• 16 . 
2.1 ibid. , P• 18. 
y~, P• 19· 
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STUDENT OPINION 
Following is a random selection of written comments from hun-
dreds of observations of high-school students following a 
sex education unit in their senior year. 
"This is one of the most educational classes that 
can be had. But I wish it could be taught at a younger age. 
Younger people need this just as much or even more than we 
do. It has cleared many doubts in my mind. Now I know why 
boys act so, and I am glad I can be more Understanding toward 
their childish ways or immatured attitude." 
"My Hot her was very pleased with my books and this 
course. I took my books home and showed them to my twelve-year 
old sister. She especially liked "Teen Days." The only comment 
I would have is that this course should be given before you 
reach the tv.relfth grade. I did learn a little, but I kne\-r most 
of it already." 
"I think the same as my mother does that it is a very 
good course. But it should be given to sophomores and juniors 
more than seniors. Because usually by the time a girl is a 
senior in high school, she pretty well knows the facts about life." 
"The Subject was very tough and I learned a number of 
things about the things I didn't know. 1~ mother thinks this 
course is very necessary for senior high-school pupils." 
"The class on a whole is of great value to each individ-
ual. If more knew of the actual happenings and process connect-
ed with the understanding of sex, it wouldn't be frowned upon. 
It is true some mature earlier than others, but, when it comes 
to this, I'm sure everyone would be more than willing to coop-
erate . It wouldn 't hurt to inform the parents of how important 
sex education is." 
"I think this class has been very beneficial. It has 
explained many things which bothered me. However, I feel the 
course should have been presented in our sophomore year. If the 
girls possessed this knm..J"ledge at a younger age, perhaps many 
of them wouldn't be sorry for things they have done." 
11 ibid., pp. 20-21 • 
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HEALTH AND 11EDICINE 
I:Jni versi ty of California, Berkel;ey, "Journal of Social Hygiene," 
Judson T. Landis says: 
"It is unfortunate that there is a misconception in the 
lay mind, and even among some professions, vmen it comes to dis-
tinguishing betwen family-life education and sex education. Sex 
education is not family-life education. Sex education is only 
one part of family-life education. Sex education should have 
its proportionate share of attention. Certainly it cannot and 
should not be ignored or omitted. Neither should it be allo1-red 
to predominate over other important phases ••• or to become the 
tail that wags the dog." 
Los Angeles Board of Education , Health Department, Dr. J. L. M. 
Goffin says: 
"Handicapped as the work is at present by scarcity of 
trained teachers in this field, and changed as it has been 
through the years, it is here to stay as an accepted and approved 
part of that broad, new type of education designed to fit the 
pupil for all phases of living. Constant requests for speakers 
to address meetings on this subject is only one indication of 
this popular interest which has come to my attention. 
The process of getting such courses accepted by the 
public and properly taught in the schools is a slow one, like 
education in any subject. Universities and colleges are slow to 
adopt this subject as part of their teacher training, awaiting 
popular demand to show new needs and trends. Gradually, more 
teachers will be prepared to teach it with a professional 
attitude and from a background of sound knowledge. 
The reason so many object to sex education is that they 
think of it only in physiological and disease-prevention terms. 
Whereas, as a fact, modern sex education uses the physiological 
only as a basis and is concerned chiefly with an understanding 
of psychological relationships between the sexes, in the home 
and school. Training of teachers is a must in teaching this 
subject, which is one more angle to prevention of delinquency." 
11 ibid. PP• 22, 23, 24. 
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THE LAW 
Milwaukee, Wisconsin1 Chief of Police Joseph Kluchosky, 
reported in the "Milwaukee Journal": 
"Letters from girls bet,treen twelve and sixteen asking 
advice about life convinces me that there is an urgent need for 
parents to wake up and talk plainly to daughters before they 
learn half-truths or sordid versions from other sources. The 
basic reason for Milwaukee's juvenile delinquency is the 
appalling neglect of many parents to teach their daughters the 
correct facts about life." 
Los Angeles , Sheriff 's Office 1 Captain Bill Barron is quoted 
by Bess M. \.Vilson, Editor of Woman's Page, "Los Angeles Times": 
"The fight against sex offenders, like the fight 
for other safeties, is a fight for education. The teaching 
must begin as soon as the child can learn and continue through 
adolescence. It is the responsibility of the parents, first 
of all. When it gets beyond their skill, the schools and 
community must help." 
Chicago Criminal Court 1 Justice ~ichael L. McKinley says: 
"I feel very strongly that the subject of sex should 
be frankly and openly discussed between parents and children. 
Parents should warn their children of the pitfalls ahead." 
Grand Jury Foreman, George D. Pettit 1 suggested sex be treated 
in school courses and said: 
"The grand jury has been impressed by the great 
number of sex crimes and the sexual aspects of young criminals." 
11 ibid., pp. 26-27. 
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The following article appeared in 1li§ LOWELL SUN, a daily news-
paper, published in Lowell, Massachusetts on Saturday, June 23, 1956. This 
newspaper has a daily circulation of about 40,000 copies. 
IF YOUR 'RE HAPPILY MARRIED I YOU ARE THE EXCEPTION I FAMED 
EXPERT SAYS 
Atlantic City, N.J., June 23 (AP) __ Happily married, if so, 
your're an exception, says Samuel G. Kling. 
Kling, Baltimore lawyer and author of several books on marriage, 
told the Maryland State Bar Association yesterday unhappy marriages far 
outnumber blissful unions. 
"For every four marriages, there is one divorce," he said in a 
speech at the annual convention of lawyers. "And of the three remaining 
marriages, only one is really happy. 
"The other two are marriages . that are merely tolerated for one 
reason or another. 
"Some couples remain unhappily wed because of religious scruples, 
some for the sake of children, others from sheer inertia, some because of 
cowardice or lack of gumption, some for reasons of vanity, status or pres-
tige. 
"Fifty years ago marriage was for life. Today, .the ·average dura ... 
tion of marriage, is about 10 years. In almost half of a test survey of 
Sl,OOOdivorces made in 1949, the marriage lasted five years or less." 
Kling told the lawyers he is convinced· that "youthful marriages 
are an important factor in our shocking divorce rate." 
32. 
"The grim fact is that in a marriage where both parties are 20 
or under the divorce rate is even 14 per cent higher than the normal rate," 
he said. 
'~ut where the bride and groom are between 21 and 25, divorces 
occur in only six per cent of the cases." 
Noting that Maryland law allows boys of 18 and girls of 16 to 
marry without parental consent, Kling added: 
"I submit that to allow marriages between youngsters of such 
immature years to make a mockery of the most sacred covenant known to man. 
In encouraging youthful marriages, we are helping to make divorce inevitable. 
'~at sort of laws do we have which deny a youngster under 21 
the right to buy a glass of whiskey but allow him the privilege to get 
married?" 
Kling proposed a sweeping study of marriage and divorce laws, 
especially those which make youthful marriages possible. 
The writer of this paper was particularly interested in this 
article because on the very day that this article appeared in her local 
newspaper (THE LOWELL SUN) she had read the following fact in reviewing 
research literature. Virginia and Maryland did not participate in a 
national survey of the status of sex education in the United States in 
1943. My research to date has not revealed any particular stand taken 
by Maryland since 1943. 
33. 
STATESMAN 
Ex-Governor Earl Warren, California: 
"At the closing session of the Governor's Conference 
in Sacramento preceding the Mid-Century White House Conference 
on Children and Youth, running through rep6rts representing the 
combined thinking of more than 2,500 California citizens was 
a strong urging that all community agencies, particularly 
schools, concentrate on education for family life, so that boys 
and girls be better prepared to be good husbands, wives, fathers, 
and mothers. 
Seven out of nineteen sections urged that schools set 
up family living courses on various levels beginning in the 
elementary schools and going right on. "Qualities essential to 
individual happiness and responsible citizenship" ranked high 
in all deliberations of the 250 delegates, representative of 
youth groups throughout the state. Because the schools are the 
one agency which reaches all youth, they have an added responsi-
bility for promoting good community living, aiding in the devel-
opment of family life, and insuring sound mental and physical 
health." 
y 
CLERGY 
Staten Island, Immanuel Union Church, Reverend James H. Link, 
pastor, states: 
"My experience in a pastorate convinces me of the 
value of starting sex education early. There is a great need 
for the churches today to help in this matter. I have found 
in my case work, that over and over again many problems have 
roots in a family's sex life. Parents are hungry today for 
help in giving their children sex education. The two pamphlets 
which the church offers on its reading table in this matter 
are constantly out of supply. Fifty copies of a pamphlet placed 
on the reading table before a church service will be gone when 
the congregation leaves. The public schools are not doing the 
job they should be doing on the problem." 
1/ ibid., P• 27. 
y ibid. 
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PARENTS 
Mrs. Burton W. Chase, wife of the Mayor of Long Beach, California, 
says: 
"I am completely sold on the idea that happiness and 
welfare of the community and the country begins in the home and 
I am stressing family life training in schools as one means of 
checking juvenile delinquency and preventing broken homes. 
Family life education is a "must" for high schools. No child 
should be allowed to be graduated without family life training, 
for these young people are potential parents, and with the 
parents lies the responsibility for keeping their children on 
the right path." 
California Congress of Parents and Teachers, Tenth District 
Executive Board states: 
"Sex education should be an integral part of the 
curriculum of the Los Angeles schools, at the elementary, junior 
high, and junior college levels. 
The PTA took issue with Dr. Stoddard when he was 
superintendent of schools for limiting the showing of films 
Human Beginnings and Human Growth, which the PTA had formerly 
endorsed." 
y 
.. YOUTH ORGANIZATIONS 
Boys' Club of America, David W. Armstrong, Executive Director, 
states: 
"We are keenly interested. in family life, but none of 
our Boys' Clubs is equipped to undertake service to, or education 
of, the whole family. We are, however, concerned and are willing 
to participate in such education as far as staff limitation will 
permit. As a part of our guidance program, we do try to guide 
the boys in such matters as boy-girl and family relations, sex 
and other matters. There is no question but that there is need 
for all of us, who are in contact with individuals and families, 
to do all we can to preserve the family as the most vital ele-
ment in all our lives." 
1/. ibid., P• 29 • ?J ibid., P• 30 • 
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CURRENT THINKING REGARDING IDEAS ON HOW TO IMPART SEX AND 
FAMILY LIFE INSTRUCTION 
From her extensive readings in the area of Family Life and Sex 
Education the author of this thesia has met with a wide diversity of opin-
ion regarding how this information should be imparted. The subject of 
sex instruction has attracted great attention in recent years and has given 
rise to much discussion. Some maintain that the conventional reserve about 
the whole matter of reproduction defeats its own purpose; that it does 
worse that that ••• it makes for immorality. Those who advocate this view 
contend that all the multiplied troubles which sex occasions, both in 
marriage and out of it, are due to the Puritanical prudery that has been 
built up around the perfectly normal function of sex. The remedy they 
propose for the evil is frankness of explanation and plainness in speech. 
Many of those who argue for this plan are well-intentioned and are actuated 
by a sincere desire for the welfare of youth. 
vfuen sex instruction is imparted prudently, it has unquestionable 
advantages, but unless the greatest tact and wisdom are used when acquaint-
ing children with this information, the results will be far more harmful 
than the old policy of silence ever was. As a matter of fact, perverted 
notions about the value of frankness in regard to sex are responsible 
for much of the present offensive current literature. 
Children should be instructed how to interpret the sensations 
which may arise in them at times spontaneously and against their wills; 
how they are to regard the thoughts that come unbidden to their minds and 
how they are to judge the dreams which sometimes shock them. 
36. 
Regarding the matter of "How shall learners be taught?" Chris y 
De Young states: 
"First of all, the method should bring about a "Whole-
some attitude toward the human body and human society. Sex 
education, if taught, must be presented on a high moral 
plane. Group instruction must be supplemented by personal 
guidance. Much factual material can be presented through 
audio-visual aids, which should be carefully prepared and 
previewed by various groups. Obviously not everything 
should be taught. Human decency, group heterogeneity, and 
the proprieties of society demand sacred silences and 
planned omissions." 
Many authors'varied opinions are listed below concerning ~ 
To Impart Sex and Family Life Education: 
1. The information should be imparted individually. 
2. Mass instruction is disastrous. 
3. The most unthinking can see that sex instruction should never 
be given to a mixed group of boys and girls. 
4. It must be done delicately and gently, if it is not to cause 
shock and arouse curiosity. 
5. If taught to a band of boys of the same age and from the same 
environment there are likely to be vast differences on how 
the information would be accepted. 
6. If the instruction is graded to meet the needs of the sophis-· 
ticated, the ignorant will be stimulated to an unhealthy 
curiosity. 
7. 1f the information is adapted to the unknowing ones, the others 
will proceed to amplify the instruction after the class is 
dismissed. 
8. The same objections as those mentioned above hold against 
group instructions for girls. 
9. Enlightenment on sex should be given in a simple, straight-
forward, truthful way. 
y De Young, op. cit., P• 570· 
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10. The character of private instruction obviates many inconven-
iences inseparable from class-teaching. 
11. Individual private tutoring only can ascertain just how 
much information is necessary and profitable for the child. 
12. Private tutoring alone can find out the right kind of sex 
education needed and thereupon depends the result of the 
teaching. 
13. In order to assume a constructive and responsible role 
in the larger family of human beings, children must have 
knowledge and attitudes best learned in the more intimate 
circles of home, shhool and peer groups. 
14. It is impossible to lay down any general principles in a 
matter of how to teach sex, for the needs of individuals 
are exceedingly varied; they depend on so many different 
circumstances that they need individual teaching. 
In Chapter IV "Types and Techniques of Instruction in Sex 
11 
Education" a study in cont:r:m.sts is presented by Baker: 
"Presentation of several outstanding methods of 
instruction with advant~ges and disadvantages as re-
corded by this study, together with an indication of 
their prevalence may be of value. 
In this chapter material will not be drawn from 
pamphlets, articles, or books dealing with the teach-
ing of sex education. Rather, analyses will be based 
on letters and special reports received from 46 states." y 
Baker's list of techniques follows: 
1. Special tectures To Segregated Groups 
2. Int~gration With The Biology Course 
3. Visual Aids 
4. Integration With Home Economics 
1/ Baker, op. cit., p 47. 
~ ibid., PP• 47-48-49-50. 
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6. 
7. 
8. 
Use Of Special Pamphlets And Current Magazine 
Articles 
Integration With Sociology Classes 
Integration With Physical Education 
As Part Of A Social Hygiene Course 
11 
y 
Kirkendall expresses his opionion on this matter when he states: 
"The same principles and rules which govern teaching in 
other fields may be used to determine the best approaches in 
sex education. The most common approaches are: 
1. Use of outside lecturers. 
2. A separate unit in sex education in some course at 
the junio- or senior-high-school level. 
3. Provision of films or reading materials without 
accompanying instruction. 
4. Individual instruction and counseling. 
5. Integration of materials ~to current courses and 
offerings. 
6. A single course of broad scope, emphasizing personal 
adjustment or preparation for marriage and family 
life, in which emphasis is laid upon sex understand-
ing. 
"The use of outside lecturers, formerly the most frequent-
ly used of all approaches, is now widely disapproved by 
authorities. And, as commonly used, properly so. In most 
instances an outside lecturer is brought in as an extraneous 
feature rather than as an integral part of a planned educa-
tion program. He appears under conditions which make the 
whole arrangement seem surreptitious and furtive to the 
pupils. The first they are aware of what is in store is when 
they are told that 11the boys are to meet in the gymnasium, 
and the girls in the auditorium"-still no intimation as to 
wb.yl It 
1/ ibid., P• 50. y Kirkendall, op. cit., P• 150. 
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CHAPTER IV 
ESTABLISHED AND SUGGESTED PROGRAMS 
"Ever since family life education came into the range of school 
activities and began its pioneering work, programs have been planned largely 
on the basis of expediency; a bit here, a bit there of personality develop-
ment, social living, home finances, child care, family relationships ••• all 
depending upon t~e resources of the 
11 
teacher, the needs of the students, and 
the temper of the comm.unity. 11 
?:./ 
Strain and Eggert gathered together a handful of representative 
programs as they have been inaugurated throughout the country from coast to 
coast. They knew that there were hundreds more of them, but, for reasons 
of modesty or caution on the part of their creators, the authors of this 
bulletin found them difficult to locate. 
The authors said that some of these programs are in the 
expediency stage, some have gained form and substance, some of them are 
close to finished products, ready to serve as a pattern to others in initial 
phases of the program planning. They stated that few of these programs have 
been rejected or discarded. It was also believed that all of these progr~~s 
must have given their sponsors a wider concept of the whole limitless field 
of family life education, its range of possibilities and the part it is 
destined to play in the service of the schools to their community and their 
country at large. 
1/ Strain, and Eggert, op. cit., p. 45· 
y ibid. 
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The following facts were quoted from the work of Baker in 
11 
Peel's study: 
"A national survey of the status of sex education 
in United States in 1943 showed the following results in regard to amount 
of attention being given by forty-six states -- Virginia and Maryland not 
participating: 
1. Little or no attention -- 27 states: 
Alabama, *rkansas, Connecticut, Idaho, Illinois, Indiana, 
Iowa, Kentucky, Maine, ¥assachusetts, Minnesota, ~lississippi, 
Missouri, Montan, Nebraska, Nevada, New Mexico, North Caro-
lina, North Dakota, Oklahoma, Pennsylvania, Rhode Island, 
South Dakota, Tennessee, Texas, Utah, and Wyoming. 
2. Established courses in various districts; classes range 
from those underdeveloped to well integrated courses --
9 states: · 
Arizona, Florida, Georgia, Kansas, Louisiana, New 
Hampshire, Oregon, South Carolina , and Wisconsin . 
3. Encourage courses of sex education on state wide basis --
10 states: ~ 
California, Colorado, Delaware, Michigan, New ~ersey, 
New York, Ohio, Vermont, Washington, and Wisconsin . 
This survey shows the lack of attention given to sex education 
in the New England states; Vermont is the only state actively participating 
in the movement. 
The purpose of her thesis was to determine the present status 
of sex education in New England secondary schools, and if there had been 
any progress since 1943. 
11 Patricia A. Peel, The Status of Sex Education in New England 
Secondary Schools, Unpublished Master 's Thesis, Boston University, 1950, 
PP• 73-74 • 
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This page reveals the ANALYSIS OF SURVEY DATA and THE RESULTS 
OF PRELIMINARY QUESTIONNAIRE sent to the selected sample of two hundred 
11 
superintendents in Peel ' s study: 
TABLE II 
RESULTS FROM THE FIRST THREE QUESTIONS 
ON THE PRELIMINARY QUESTIONNAIRE 
State Sex Education Programs 
yes % no % future 
Ne1v Hampshire 5 35.7 6 42.8 3 
Maine 8 28.6 19 67.8 1 
Vermont 4 26.6 s 53.3 3 
Connecticut 8 21.6 26 70.3 3 
Massachusetts 7 13.2 44 83.0 2 
Rhode Island 1 12.5 _]_ 87 . 5 
-
-
TOTAL 33 16.5 110 55.0 12 
Returns 
% No. % 
20.7 14 93.3 
3.6 29 79.7 
20.0 15 88.2 
8.1 37 64.9 
3.7 53 82.8 
8 72.7 
6.0 155 77.5 
"This table shows that of the two hundred questionnaires sent out, 
the total return was 155 or 77.5 per cent. The remaining 22.5 per cent 
not returned probably were from schools which do not have sex education. y 
The follow-up had negative results, thus the assumption seems valid." 
1/ Peel, op. cit., P• 51• 
?} ibid., PP• 51-52 • 
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"New Hampshire shov1s the highest percentage of sex education 
programs, and Rhode Island shovJ"S the least attention to this phase of 
education. These results seem consistent with those presented by Baker 
from the national survey, and quoted by the author in Chapter I. 
A few of the superintendents responded that they would not plan 
such courses, and some said they would have to overcome opposition first. 
The total response seemed favorable , and from this total, thirty-three 
were found to have sex education. 
A further discussion of these results with reference to John 
Newton Baker 's national survey, referred to in Chapter I, will be found 
in Chapter V ·" 1/ y 
RESULTS OF THE SECOND QUESTIONNAIRE 
11The second questionnaire, sent to thirty-three superintenc:E nts 
had a return of tv1enty-six, or 79 per cent. Following is a report on 
each of the questions, -vnth a data to represent the data, and comments 
on the result." (This writer shall report only the answer to question 
No. 1 at the present time.) 
"QuestiorL l: How many years has your present program been in 
progress? 
The replies to this question were varied; some have been in pro-
gress for as long as thirty years, and some schools instituted sex educa-
tion this year. Other schools teach it every other year rather than every 
year . Most of the pro grams , hovrever, were begun after Baker 's survey, and 
this would seem to indicate some advancement in the sex education movement." 
17 ibid.' y ibid., P• 52. p. 52-53. 
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Wiechels relates how he approached his problem of discovering 
some programs in sex education in the state of Massachusetts: 
"The original approach to the study of sex education was 
to get several courses of study from local schools to compare and evalu-
ate. After several futile attempts to secure courses of study another 
approach was taken. Many of the local schools had no sex education program 
and there was some difficulty in ascertaining which schools had programs. 
Through a great deal of personal inquiry it was soon determined that sex 
education was the exception rather than the rule. The Massachusetts 
Social Hygiene Association reported very little interest in such programs 
but did indicate widely scattered schools in the state that had shown 
a little interest. The Massachusetts Social Hygiene Association is ac-
tively interested in promoting sex education programs in the secondary :· 
schools. They will assist the secondary school in initiating the program 
and will help to train the teachers. In addition, they help in obtaining 
resource materials. The Boston office of the association reported very 
little interest shown by the schools in such programs. Because of this 
lack of interest the association had been confining its programs to other 
community groups. 
After much inquiring and a great deal of assistance from 
the association, a list of twenty-six towns was compiles. Since many of 
the towns were not within convenient traveling distance it seemed quite 
difficult to visit the communities to inspect courses of study. Finally, 
a letter of inquiry was composed and sent to the communities with a 
iJ Arthur J. Wiechels. Sex Education in the Curricula of a 
Group of Selected New England Secondary Schools, Unpublished Master's 
Thesis, Boston University, 1955. pp. 50-51• 
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Questionnaire. The questionnaire was based almost. completely on another 
one used in a similar study of all the New England states. A slight alter-
ation was made at the end of the questionnaire providing room ~or what 
this writer thought to be more inclusive information. Since this ques-
tionnaire had proved to be quite effective and was based on a scientific 
approach to questioning it seemed advisable to keep it intact as much as 
possible. The original purpose of the question was to determine the scope 
of sex education in the New England states while the present purpose was 
more limited. 
The formation of the questions would indicate the important 
information desired for this thesis. The place of the social studies in 
sex education programs would be indicated in the replies. The letter 
asked specifically for courses of study or information regarding courses 
of study that would be relevant to the purpose of the thesis . 
Fourteen replies were received t o the twenty-six inquiries. 
One superintendent commented that he did not wish to become involved in 
any research that might cause controversy in his community. He also sug-
gested that others might not cooperate because of a similar feeling or 
attitude. The social hygiene association indicated that they, too, had come 
across this attitude in several commbnities. The officials, in guestion, 
were assured of the utmost of secrecy in handling the confidential material 
but they still refrained from being involved' It is therefore difficult 
to determine why some of the questionnaires were not returhed. ~~ny assump-
tions may be made. There is the possibility that the administrators simply 
~., PP• 51-52. 
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forgot the matter. There is a chance that they may not have had a program 
of sex education. There is also the possibility that they did not wish 
to become involved in such research or to endanger their position in the 
community. This writer knows quite positively of one instance in which 
a school had a program of sex education but in which the administrator did 
not reply to the inquiry. 
It is unfortunate that such attitudes do prevail but it is 
assumed that these administrators were sincere in their hesitation. No 
doubt, some past experiences indicated the necessity for extreme discretion 
in such matters. 
Of the fourteen inquiries returned, eleven indicated sex 
education programs. Two inquiries were answered with a simple statement 
to the effect that they did not have and were not planning sex education 
programs. One administrator said that his school had a program ready for 
presentation but there was such opposition in the community that the 
program was shelved. 
Table I. Years Present Sex Education Programs Have Been in Progress in 
Eleven Selected Secondary Schools in New England 
Number of School Number of Years 
l 2) 
1 •••••••••••••••••••••••••••••••••• • 10 
2 ••••••••••••••••••••••••••••••••••• 28 
3 •.••••••••••.•••••••••••••••••••••• 10 
4 ••••••••••••••••••••••••••••••••••• 5 
5 ••••••••••••••••••••••••••••••••••• 
6 ••••••••••••••••••••••••••••••••••• 8 
7 ••••••••••••••••••••••••••••••••••• 12 
8 ..••.••••.••••••.••.••...•.•.•.•••• 34 
9 ••••••••••••••••••••••••••••••••••• 6 
10 ••••••••••••••••••••••••••••••••••• 15 
11 ••••••••••••••••••••••••••••••••••• 7 
ibid., PP• 52-53 • 
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"There is quite a range in the answers to the first question 
regarding the number of years the subject has been taught. One adminis-
trator replied with a question mark and this may indicate something more 
than a lack of knowledge concerning the years that the sex education 
program has been in action. ~Any of the programs evolved from courses 
which originally handled health education primarily. In such cases is 
is often difficult to determine just when a program stopped being just 
health education and began being sex education. The administrator 
who answered the question with a reply of thirty-four years was not indi-
cating, necessarily, an ultra-progressive system. He was indicating the 
beginning date of the health education program which gradually took on 
the job of sex education. Many of the administrators answered by stating 
that they did not have "Sex education" programs as such but that this 
phase of life was considered in the health education course." 
ibid. P• 54 • 
47. 
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On the following pages the author of this thesis will present the 
course of study for the co-educational required course in personal relation-
shi ps v<hich is offered in the eleventh grade of Tulsa high schools. This 
course under the tit le "TULSA, OKLAHOlf~ PUBLIC SCHOOL PROGRAM--REPORTED 
11 
by MAUDE FIRTH" was contained in Strain and Eggert 's work: 
"This material was developed in a workshop with the teachers last 
spring. It was given serious study over t he summer and special consider-
ation was given t o it by a few others. The firs t draft repr esented the 
first t hinki ng of these experienced teachers in a three-week's workshop. 
UNIT I 
UNDERSTANDING OURSELVES 
I . Pur pose: 
The purpose of this unit is t o help adolescent boys and girls , improve 
their personal and soci al relationships with others through a better under-
standing of themselves. The unit should develop these understandings of 
self which a r e essential to optimum mental , physical, emotional , and social 
development. The students should know how they grow and develop; what 
the ma jor factors and influences are that promote or retard physical , mental, 
emotional, and social growth; and how these aspects of growth affect one 
another. They should QDderstand how emotional and mental health affect 
physical growth and health and that mental and physical health are import-
ant in influencing behavior. This unit should help adolescent boys and. 
girls develop an attitude of acceptance of themselves as individuals differ-
ent from ot her individuals , but at the same time, i t should devel op thos e 
under standings, attitudes and skills whi ch cause the individual to work 
1./ Stra.inandEggert, op. cit., PP• 56, 57. 
toward constant self-improvement in all his relationships. 
II. Understanding, attitudes, and skills to be developed: 
A. Boys and girls differ in their patterns of growth and build and 
individuals differ in their rates of growth and maturing. 
B. Normal growth and development are dependent upon the properly 
timed action of the hormones. 
C. Physical deviations from the average may be compensated for by 
developing skills in other things. 
D. The acceptance of individual differences develops self-confidence. 
E. Hereditary characteristics may be received from either parent, or 
from parents more than one generation removed. 
F. Every one should capitalize his strengths for the improvement of 
himself and his future family. 
G. Physical growth and health depend to a large extent upon the 
quantity and kind of nourishment received. 
H. Physical growth and health depend upon a proper balance of rest 
and exercise. 
I. Glandular functioning affects personality. 
J. Our total physical, mental, emotional, and social well being 
affects our personality. 
K. Adolescent maturity is achieved through understanding one's self, 
through accepting one's self, and by facing and solving personal 
problems. 
L. An accurate vocabulary is helpful for understanding sex. 
M. Accurate information promotes wholesome sex attitudes. 
N. Ethical standards and values give greater satisfaction than 
material things. 
III. Suggested approach: 
The teacher may stimulate interest in getting a better "under-
standing of ourselves" by presenting situations which illustrate adoles-
49. 
cent problems in growing up. The following are examples of typical 
problems: 
John, who is a slowly growing boy, is quite short and feels 
inferior, especially when with his own age group. He resorts to show-
ing off and being loud and blustery in order to appear a ''big shot." 
How can John be helped to realize how this behavior will be a defin-
ite handicap? 
Mary, who has developed faster than her age mates, is much taller 
than other boys and girls in her class. She feels conspicuous and 
insecure. She has developed poor posture. How can Mary accept this 
physical condition and use it to advantage? 
Bill is a boy slight i® stature, weighing 90 pounds. When the 
football squad was formed he had no chance. He stressed accuracy in 
mathematics and was able to keep the records for the team. He also be-
came very skillful in table tennis, and won the city championship. 
How does Bill compensate for a small stature? 
Pat is a tall, wholesome girl who is anxious to have boy friends. 
Pat's boy acquaintances are shorter than she. How can Pat become 
reconciled to being taller than her friends of the opposite sex? 
Faye is extremely overweight but does not seem too concerned. 
She was examined by a physician who found no glandular trouble and 
he advised a diet which she will not follow. What can be done to 
get Faye to be concerned about her being overweight? Might this 
be a factor in her social adjustment? 
Jim was a boy with a fine physique. He was well groomed. After 
school he worked at his father's soda fountain and drank many sweet 
and rich drinks instead of going home for his snacks. He developed 
acne and became very self-conscious. He turned down invitations to 
activities of his social group. Gradually he became morose and anti-
social. How can Jim regain his self-confidence? 
Other situations may be used to illustrate insecurity due to 
being different as crooked teeth, facial features and expressions, wearing 
glasses, freckles, red hair, lack of affection, lack of approval of the 
11 
group, parent disapproval of friends, and inadequate allowance." 
11 ill.9:•, P• 58. 
50. 
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Strain and Eggert have presented a list of schools in which 
programs on family life education are currently being offered to students: 
l. San Diego, Californiai 
2. Whittier, California; 
3· Denver, Colorado; 
4. Genesseo, Illinois 
5. Highland Park, Illinois; 
6. Peoria, Illinois; 
7. Winnetka, Illinois; 
8. Sanford, Maine; 
9. Denton, Maryland; 
10. Billings, Montana; 
11. Tom's River, New Jersey; 
12. Las Vegas, New Mexico; 
13. Bronxville, New York; 
14. Syacuse, New York; 
15. Cincinnati, Ohio; 
16. Columbia, South Carolina; 
" A number of state departments of education have also developed 
programs in family life education. Ineluded in this group are: 
?:/ 
Mississippi, Oregon, North Carolina, Utah, New Jersey, New York, Michigan." 
!/ Strain and Eggert, op. cit., p. 67• 
?:/ibid • . 
!?: . 
1, !Boston Uni vers :tty 
· IS.Qho_ol of Educat ion 
~. l,. i b r'J.ry 
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MINNEAPOLIS, MINNESOTA, PROGRAM-REPORTED BY CATHERINE COMLEY: 
"'The program in home and family living offered at Roosevelt High 
School is experimental. Students participate in planning the program. 
Frequent evaluations are made. Movies, speakers, group reporting, surveys, 
summaries, interviews, panels, question boxea, skits, drama, and newspaper 
clippings are parts of the program. Teachers familiarize themselves particu-
larly with the needs of sixteen to eighteen-year-old adolescents. The 
following units are studied: 
I. Personal Adjustment 
II. Marriage and Family 
III. An Attractive Home 
IV. Evaluation 
The unit, Marriage and the Family use as a text Your Marriage 
and Family Living by Paul H. Landis (McGraw-Hill Company, Publishers) 
Assignment Sheet 
Keep an outline of your reading references or study questions in 
your notebook. Other reading references are on the bibliography list. 
1. Need to appreciate the importance of home life to an indivi-
dual and to realize that in order to have a happy home life 
every member must co-operate. ("Family Patterns"--Chap. I; 
and "Functions of the Family"--Chap. II.) 
II. To know the qualities of friendship that will help to make 
marriage successful. 
III. Need to reach an emotional maturity that will enable a person 
to make the right choice of a mate. 
1/ Strain and Eggert, op. cit., PP• 59-60· 
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IV. To be able to direct his behavior in the engagement period 
so that it will help him make a successful marriage. 
("Selection of a l/,ate"--Chapter V; "Not Leaving It to 
Chance"--Chapter VI; and "Factors Affecting Success"--
Chapter VII.) 
V. Legal Requirement for l~rriage--(Mason's Code, Library) 
VI. To know factors affecting family life and to be able to 
make adjustments which marriage necessitates. Factors 
affecting family life ("Careers"--Chapter VIII) ("Adjust-
ments of Indi viduals"--Chapter IX; ''Parenthood"--Chapters 
XI, XII, XIII, XIV: and "Crisis in Family Life"--
Chapters XVII, XVIII, XIX.) 
VII. To appreciate the need of spiritual guidance in family 
living. 
VIII. To understand the satisfactions gained from the right use 
of leisure time. ("Happy Home Life11--Chapter 20.) 
OUTCOMES AND LEARNING E.,'\PERIENCES: 
I. Appreciation of the importance of home life to the life of 
the individual and to realize that in order to have happy 
home life every member must co-operate. 
1. Discussion of family patterns-in the world, in America, 
functions of the home, and responsibilities of members. 
2. List responsibilities of 6-, 12-, 17-year-old boy or 
girl. Tabulate. 
3. List qualities that are important in wives--husbands. 
4. Have an outstanding speaker. 
5. Make a composite study of a person who would be 
silccessful. 
II. To know the qualities of friendship that will help to make 
marriage successful. 
1. Survey several married persons to determine the import-
ance of social, economics, and educational background 
of life partner. Tabulate. 
2. Give character traits test by Adams that test personal-
ity of success in marriage. Analyze self. 
ibid. 
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3. List qualities that are important in wives-husbands. 
4. Have an outstanding speaker. 
5. Make a composite study of a person who would be 
successful. 
III. Need to reach an emotional maturity that will enable a 
person to make the right choice of a mate. 
1. Have a qualified speaker. 
2. Film Emotional Health (University of Minnesota) 
3. Panel discussion on desirability of going with one or 
more boys or girls before deciding on marriage. 
4. Students discuss ways of getting acquainted with a boy 
or girl he would like to know and to determine whether 
or not their standards and ideas are similar. 
5. Debate "For happiness in marriage, the husband and wife 
should be of opposite types." 
IV. Be able to direct his behavior in the engagement period 
which will help to make a successful marxiage. 
1. Discuss social recreation provided by community. 
2. Discuss advisability of a long courtship. Show graphs 
for motivation. 
3. Students bring music records, movie books, advertise-
ment. Discuss influence of glamor in choice of mate. 
4. Discuss behavior during courtship, learning to know 
values and life goals and their influence on happiness. 
5. Have boys list qualities they would like in their wives, 
girls in their husband, fathers of their children. 
6. Discuss-How does courtship differ from dating. Reli-
gious, economics, social background. 
ibid. P• 61• 
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v. Know where to get legal information on counseling and legal 
requirements for marriage. 
1. Arrange for a speaker to discuss counseling and its 
importance to the family; laws affecting marriage. 
2. Group get marriage and divorce statistics for a 
ten-year period. 
3. Report on Minnesota laws for marriage and divorce. 
Suggest changes that might help the family. 
4. List reliablg agencies or people one can go to for 
marriage counseling. 
5. Discuss importance of physical examination prior to 
marriage (nurse or physician). 
VI. To know the factors affecting family life and to be able 
to make adjustments which marriage necessitates. 
ibid. 
1. Discuss the adjustments of the individual--his basic 
needs. 
2. Discuss and list points an engaged couple should discuss 
before marriage and after marriage. 
3. Investigate and know causes of divorce. 
4. Discuss careers for the wife. 
5. Speaker. 
6. Discuss the responsibilities of parenthood and child 
behavior. 
7. Show films-Baby's Day at TwQlve Months; Thirty-six 
Week Behavior Day; Baby's Day at 4? Weeks; Growth 
of Infant - Behavior Early Stages; and Behavior Patterns 
at One fear. ($1.00, University of Minnesota Audio 
Visual Bureau) 
8. Discuss alcoholism and effect on the family. Speaker. 
9. Discuss religious differences and effect on marriage of 
different educational status, too youthful marriage, 
clashing temperaments, and different life goals. 
55,.; 
10. Discuss mental and physical inheritance of marriage 
partners and its vital effect on marriage. 
11. Socio-drama--family council. 
VII. To appreciate the importance of financial planning to 
security in marriage. 
1. Speaker from the bank to speak on family budgets. 
2. Reports. Finance Corporation Bulletins. 
3. Discuss various types of insurance and savings programs. 
Speaker. 
4. Set up individual responsibilities in sharing family 
income. 
5. Film--Making Ends Meet (Dairy Council). 
6. Work out budgets for families of different income 
levels. 
7. Reports on good buying practices for consumer goods by 
class groups--demonstrations: clothing, food and furni-
ture. 
8. Speaker on buying linens. 
9. Tabulate guides. 
VIII. To appreciate the need of a spiritual guide in family liliL ng. 
1. Speaker. 
2. Discuss place of religion in one's life. 
3. Discuss difference between moral, immoral, and amoral. 
4. Discuss effect of adult behavior of movies, books, and 
plays on children. 
5. How to discourage cursing and foul language. 
6. Emphasize religious art and music. 
7. Stress importance of seeking guidance from home and 
clergy when needed. 
l£M•, P• 62 • 
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IX. Understand the satisfactions gained by the right use of 
leisure time. 
1. Discuss hobbies and vocations. 
2. Discuss social organizations. 
3. Reports of speakers on hobbies. Exhibit. 
4. Encourage music. Speaker on appreciation. 
5. Panel discussing "The Family That Plays Together $tays 
Together." 
6. Vocations, Use records from Gas Company. 
X. To know what to do in case of illness in the home. 
1. Demonstrations by the nurse. Discuss. 
2. Symptoms that are common to diseases that are carried 
by germs. Use charts supplied by nurse. 
3. Demonstrate taking of temperatures--understand importance. 
4. Demonstrate hand-washing and know its importance--
bed -TP.aking. 
5. Discussion and setting up of types of meals that an ill 
person might be allowed. 
6. Class may bring or demonstrat e other equipment for making 
a patient comfortable. 
ibid. 
57. 
THE COLUMBIA, SOUTH CAROLINA1 PROGRAI'-1-REPORTED BY THE iJ 
FACULTY OF HAND JUNIOR HIGH SCHOOL: 
'~efore beginning this work we felt that it was advisable to 
familiarize the teachers in our school and parents in our community with 
the ne~rer and accepted developments in the field of sex education. In 
order to do this, a series of meetings for parents was held--sUmmarized 
briefly below:" 
FIRST MEETING-FOR PARENTS 
1. Aims and purposes of sex guidance in our school 
2. Brief reports from teachers in various schools in the city 
of the tyPe of sex instruction offered in their schools. 
3. Motion picture showing 
4. Correlation of sex teaching in the home and school 
5. Discussion and question period. 
SECOND MEETING-FOR FATHERS AND SONS 
1. Motion picture showing 
2. Father and son relationships 
3. Discussion and question period. 
THIRD }ffiETING--FOR MOTHERS AND DAUGHTERS 
1. Motion picture showing 
2.- Mother and daughter relationships 
3. Discussion and question period. 
1/ Strain and Eggert, op. cit., PP• 5~, 51· 
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FOURTH ~1EETING--FOR PARENTS 
"At this meeting parents were given an opportunity to preview 
movies to be shm-m pupils next year. Main topics discussed in presenting y 
the unit on growing up tvere:" 
1. Physical Health 
2. Personal Appearance and Grooming 
3. Hental Health 
4. Getting Along With Your Family 
5. Getting Along With People 
6. Learning To Be Likable 
?. Internal and External Changes During Adolescence 
8. Menstruation 
9. Boy-girl Relationships 
10. Building Character 
11. The Dangers of Alcohol and Tobacco 
12. Developing into ·rvranhood 
13. Developing into Womanhood 
14. Reproduction 
"The teachers feel that the course in family relationships and 
sex education has been of value to the pupils in our school Pupils show 
a keen interest in class and ask for conferences in which they may discuss 
personal problems. Frequently, very timid pupils will participate in 
class discussions after several lessons. We are confident that this work 
benefits pupils.'' 2:./ 
Y. ibid. y ibid. 
59. 
A REVIEW AND CRITICAL ANALYS S BY THE WRI'IER OF THIS THESIS 
CONCERNED IVITH THE ARTICLE"EDUCATIQN IN FA..111ILY RELATIONS" \VRITTEN BY 
y 
us 
In this article the reader told that to assume a constructive 
impact. Parents, teachers, and other outh leaders can do much to assure 
that these impacts are on the Readiness of the child is 
primary; timing is important; ce with understanding is the par-
amount responsibility of every adult e trusted with leadership. 
The author informs the reade that this material was first pre-
pared for a meeting of the School Heal h Section of the Ontario Education 
Association (Toronto, April 7, 1953), d that as a curriculum in living 
with some principles to guide the teac, er-learner relationship, he claims 
that it seems to lend itself best to oltline f orm. 
The outline is copied as pr sented in the article: 
I. An Outline of Learnings by Age Leve s (in part from Developnental 
Tasks in Education, R.J.Havighurst, University of Chicago Press, 1948) 
LEARNINGS HOW THE SCHOOL CAN HELP THE HOME 
Early Childhood 3-6 
1. Completion of toilet training As parent substitute in Nursery 
2. Urinate and defecate as socia]ly and Kindergarten: (1) by treat-
acceptable time and place. I ing all matters in a casual 
y Arthur H. Steinhaus. Ed lcatinn in Fami Relations. Health 
Articles, Vol. 25, No. I, January, 195 • 
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• 
LEARNINGS 
3. Understand sex differences an , 
sexual modesty. 
4. Relate emotionally to others. 
5. Right and wrong conscience. 
6. Baby grows in body of mother. 
MIDDLE CHILDHOOD 6-9 
1. Wholesome attitudes toward 
self (genital glands are 
quiescent). 
Note: One cannot accept 
others unless one has learn-
ed to accept himself. 
LATE CHILDHOOD 9-11 
1. Recggnition of appropriate 
sex-role (sex chemistry be-
gins to differentiate). 
2. Social graces and boy-girl 
relations. 
3. Conscience, modesty, scale 
of values. 
4. vlhy do people act as they 
do? 
EARLY ADOLESCENCE (Girls 10-12) 
(Boys 11-14) 
1. Accept masculine or feminine 
role. 
2. Wholesome boy-girl relations. 
3. Physical changes of adoles-
cence. 
ioid. 
HOW THE SCHOOL CAN HELP THE HOME 
matter of fact way, (2) by an-
swering all questions in a simple, 
straightforward way, (3) by de-
manding observance of the rights 
of others, (4) by highlighting 
and discussing right and wrong 
conduct as found in stories and 
in conduct familiar to them. 
Treat child with deference due 
him as an individual. Respect 
his rights to have opinions. 
Assure that he experiences suc-
cess as well as some failure. 
Encourage merited confidence in 
self. 
Stories of great women as well as 
great men in fact and fiction. 
Play and act good manners of 
ladies and gentlemen in classroom, 
lunchroom, playground, parties, 
etc. Personal example of teacher, 
and discussions based on select-
ed stories. Discuss inner-secUP-
ity, ''bully" mechanism, "scape 
goat," etc • . 
Social and recreational activi-
ties. Selected stories, essays, 
and poems. Folk, social dances, 
and other geed activities. 
Health talks to girls and boys 
separately regarding their de-
velopment ••• most naturally given 
in relation to athletic and 
gymnastic activities. 
61. 
LEARNINGS 
LATE ADOLESCENCE (Girls 12-16) 
(Boys 14-18) 
1. Mental-emotional aspects of 
adolescence. 
a. Emancipation from par-
ents. "Cutting apron 
strings" 
b. "Crushes," etc. 
2. Biology of adolescent devel-
opment, maturation of repro-
duction system. 
3. Anatomy and physiology of re-
production. 
4. Principles of Genetics and 
Eugenics. 
5. Problems of dating, courtship 
6. Preparation for marriage and 
f a.mily life. 
?. Prenatal care. 
8. Rearing of children. 
9. Satisfactor,y relationships 
among members of family. 
10. Venereal diseases. 
COLLEGE 
1. Biological basis of sex beha 
and the family (perhaps this 
should come in high school). 
2. Concept of voluntary parentho 
3. Sexual adjustments in marriag • 
HOW THE SCHOOL CAN HELP THE HOME 
Course in Social Science, in 
English Literature, and in Biol-
ogy are obviously suited for the 
development of attitudes and the 
presentation of specific facts, 
but a special course in health is 
probably needed at this level and 
should inglude some of these items 
with distinctly htnnan anatomy and 
physiology. 
For girls in home nursing classes. 
In home economics courses for boys 
and girls. 
In social sciences. 
Taught with other communicable 
diseases in health courses. 
COURSES IN: 
4. The role of sex in developmen of 
personality and social motiva 
tions. 
Biology 
Physiology 
Psychology 
Sociology 
Personal Hygiene 
Education 
Relig:ton 
5. How to teach family relations to 
children. 
II. PRINCIPLES AND PRACTICES RECO ED FOR INSTRUCTION IN THIS FIELD 
1. Whenever possible, subject rna ter should be introduced casually 
and as part of course outline of larger bodies of knowledge. 
2. Every instructor who touches n the subject must feel responsible 
for the development of approp iate attitudes as well as for the 
presentation of facts. 
ibid. 
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Every honest question must be 
foM~ fashion. This does n 
follows: "There is more to t 
it does not seem appropriate 
Whenever an instructor feels 
boys and girls should be inst 
ing of questions and some ins 
be wise to take advantage of 
are regularly separated for o 
ities; but this should not be 
answered honestly and in straight-
t preclude an answer that ends as 
is subject but right now and here 
o discuss it further." 
apable of handling the situation, 
ucted together. For the encourag-
ruction in early adolescence, it may 
ituations in which boys and girls 
her reasons, as for physical activ-
the rule. 
5. In discussing anatomlf and phy iology of sex it seems wisest to go 
from the unknown to the known organs, i. e. start with pituitary 
or ovary ••• not with the exte ,al organs. 
6. In teaching boys, for exam.pl , say "In your mother's bod.y ••• n 
s. 
10. 
not "In a girl's body ••• " Th sis the principle of .the "halo 
effectn or "purity by associa 
Show the very broad connotati sex in personality, family, 
altruistic endeavor, care of oung, etc~ purposely to dissipate 
sex feelings over a large of experience rather than confine 
it to a "private thrill." 
Avoid Heyman's four 11sex educ 
(l) Birth control, (2) Venere 
techniques, (4) Sexual perver 
in Sex Education," Journal of 
When special instruction is p 
to teach in this area, but in 
being taught and indicate tha 
a child be excused. 
The wisdom of chastity and a 
ered a debatable subject any 
ciple of behavior that repres 
man race. " At the same time, 
which one who has made a mist 
ble for him to return to the 
tion booby-traps" in high school: 
disease prophylaxis, (3) Sexual 
ions. (H. s. Heyman, "Basic Issues 
School Health, XXIII, P• .14, 1953). 
anned, do not seek consent of parents 
tead educate parents to what is 
they would be permitted to ask that 
that it implies need not be consid-
ore than m.onaga.my or any other prin-
nts "the best experience of the hu-
oopholes must be intimated through 
e can be assured that it is possi-
appier life. 
11. For successful teaching, good personal adjustment is a more 
important asset to the teache than full knowledge of subject 
matter in this area. 
ibid. 
12. Whenever it is expected tha responsibility will be shared by 
several courses or differen instructors, plans must be made to 
avoid gaps as well as undue repetition. Everybody's business 
tends to become nobody's bu iness. 
13. Every possible means must b 
conduct by positive motivat 
fear of disease, fear of pr 
of an unhappy future as fac 
enlisted to secure desirable sex 
on, but it is not necessary to avoid 
gnancy, fear of ostracism, or fear 
ors in motivation. 
14. We must more fully learn to enlist the idealism of youth and the 
power of the peer group in he cause of higher standards of con-
duct." Jj 
THE FOLLOWING PAGES CONTAIN A CRITIC ANALYSIS OF THE ARTICLE UOTED ON 
THE PRECEDING PAGES BY THE WRITER OF HIS THESIS IN WHICH SHE STRESSES 
HER ON POINT OF VIEW OF FAMILY LIFE SEX EDUCATION. 
Education in Family Life discussed in 
the preceding article ;;;;Ed=u~ca;;;:.t..;;.;i;;;:.o;;.;;n--.;in;;;;.;;..~F-=-"!=l""-.-R_e_la~t-i.-on~s is a most timely sub-
ject and is a field of sufficient impo to justify the time and ex-
pense in critical evaluation and appr Junior and senior high schools 
have made substantial progress in sex ducation during the past twenty-five 
ahead in this difficult but essential rea of secondary education. 
There is an awakening to the need for behavior guidance and 
development of individual potentialiti The trends appear in various 
educational movements, special schools and special courses. The parent 
11 ibid. 
teacher movement; the adult-education parent education; nursery 
schools; kindergartens; home-economics expansion; child-guidance clinics; 
sex education; character education; he th courses; programs of pre-parent 
education in high schools and colleges attest to educational concern 
for the child's personality formation d the desire to conserve marriage 
and the family. 
These efforts grew up indepe dently and are neither integrated 
nor equally diffused; but taken togeth r they do represent a movement 
toward educational adjustment. 
The patterns of marriage and the family are no longer provided 
in the mores and dependably transmitte from generation to generation. 
Schools, churches, and many other agen ies are attempting to supply these 
needs through family-life education an marriage and family counseling. 
Research concerning the poli and programs of these agencies 
as well as the extent and effectivenes their work is urgently needed. 
Some training for family life educati counseling is needed by 
teachers, lawyers, doctors, social wor and many other professionals, 
some research should be done with res ct to the need, extent, and use 
of facilities for such training in pro 
Modern sex education is 
values. Its central problems are pr· 
rned with both adjustments and 
ily social, psychological, moral, 
ethical~and religious ••• not biological. Secondary schools need to do more 
than teach teen-agers the physiologica facts. Basic issues of sex should 
be dealth with in such a ~my that youn people lead finer lives. 
I doubt if this article wi reach as many people as an 
article of its kind should. It will re ch a select reading public, s~ch as, 
administrators, teachers, physical edu ators, school nurses, school doctors, 
but perhaps it would do more good reached more parents and awaken 
them to the fact that family life and ex should be taught by specially 
trained teachers. Much additional res arch will be required before the 
interdependent relations of education d family living can be adequately 
understood. 
From the background of the a ·thor, Arthur H. Steinhaus, the 
reader of the article can consider it uthoritative. In this article from 
a background of facts tempered by 
the author makes bold to present his 
age level, together with the . home, con 
responsible members of the human fami 
hirty years of teaching experience, 
~ ews on how the school can at every 
toward the development of 
The author does not seem fearful 
of criticism. Indeed, he has done not ing to warrant criticism, but on 
the other hand, has presented a clearl stated outline of learnings by age 
levels (in part from Developmental Tas s in Education, by R. J. Havighurst, 
University of Chicago Press, 1948) as a curriculum in living with some 
principles to guide the teacher-learne relationship regarding education 
in family relations. 
The principles and practices recommended for instruction in this 
field are most philosophically stated, and the author does not lack a 
detailed understanding of the area wit which he is dealing for in the 
very first paragraph of his article th writer cautions that readiness 
of the child is primary; timing is im rtant; and guidance '\>lith understanding 
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is the paramount responsibility 
in this field. 
adult entrusted with leadership 
The article is in harmony wi h the best known practices in 
the area because the scheduling, scope and sequence of the suggested 
curriculum follow along much the same 
states mentioned in the article, and 
textbooks in curriculum building. 
education should not be scheduled 
given in the form of special lectures 
to include sex 
s those being practice in the 
so in most recently published 
curriculum recommends that sex 
course, nor be 
y outside speakers. The trend is 
part of courses in health educa-
tion, physical education, biology, gen ral science, social science, liter-
ature, home economics, and in 
authors suggested curriculum 
or in mixed classes. 
According to the 
ion may be taught either separately 
The article is largely a rep tition of known facts and past 
publications but it is desirable in th's case because sex education should 
be included in many more curriculums t an it does at present, and with the 
emphasis on home relations and family ife, recognizing that the socio-
logical and psychological aspects of s are as important as the biological 
process of maturation and 
In addition to the .ts already mentioned this article 
under criticism also stresses is to start education 
slowly and without any particular pub He has considered the 
following areas as important and appro riate for children of all age levels: 
1. boy and girl relationshi 
2. love, courtship, and cho a marriage mate; 
3. marriage, parenthood, an family life; 
4. sex behavior and 
5. biological facts of sex · eluding human reproduction; 
6. venereal disease educatio 
The author of the article di not consider birth control methods, 
sexual techniques, sexual perversions, of VD prophylaxis appro-
priate topics for high school or colle e students. The author has organ-
ized a well-integrated program for sex education with clearly defined ob-
jectives. This may prove more satisfa tory than a special course, although 
it is important that opportunity be pr vided for students to ask personal 
questions, especially in the junior hi h school 
One of the weak points noted in the article is item No. 9 
under Principles and Practices Recomme ded for Instruction in This Field. 
'~en special instruction is planned, o not seek consent of parents to 
teach in this area, but instead educat parents to what is being taught. " 
This particular reader of the article elieves that the objectives of sex 
education throughout the various age 1 vels (being such a controversial 
issue) should be formulated with the id of parents and in some instances 
the students themselves. The objectiv s should be of a positive nature 
and descriptive of desirable behavior d conduct, not merely concerned with 
factual information. If this business of a child being excused for certain 
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area of sex education begins, there c ,uld be most undesirable repercus-
sions throughout the community. The uthor of '~ducation in Family 
Relations" does not seem to recognize that the weakest spot in sex 
education and family living has been he lack of properly trained teachers. 
Teachers of biology, health, physical education, social science, home 
economics, common learnings cores, an 0thers need more adequate pre-
service and inservice preparation in ex education and family living~ 
CHAPTER V 
PERSONAL AND ACADEMIC QUALIFIC TIONS OF THE TEACHER 
Th~ weakest spot in the sex d family life education movement 
has been the lack of properly trained eachers. Since current trends inte-
grate this course wit h the sub j ects of biology, health, physical education, 
social science, home economics, common learnings core, and others---it 
seems to this writer that there is a d finite need f0r more adequate pre-
service and in-service preparation for the teacher who chooses this field 
for instruction. 
Our whole machinery of educa ion from the kindergarten up through 
the university is perilously weak at t is point. There are multitudes of 
youths and grown men and women who hav no more intelligent sense of what 
is right and wrong than had many ~f th barbarians. 
In this writer's opinion rig teousness is essential to a people's 
very existence. Righteousness does no come by nature any more than read-
ing or writing does. Right and wrong 
matters of instinct; they have 
history, reading, or writing. 
children in any efficient way and by 
belief of this writer that we are 
which does not exist. We tend to 
_ the affairs of conduct are not 
just as really, in fact, as 
knowledge being imparted to our 
efficient teachers? It is the 
for granted moral intelligence 
upon it, depend upon it, and it is 
not present. Therefore, educators sho d strive to realize the need of 
duly enlightening youth and should mak every effort to secure the most 
necessary pre-requisites to perform th duty of teaching sex and family 
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life education successfully. 
The most essential though d'fficult personal requisites which 
such education must have to successf ly impart this type of instruction 
are: 
1. the proper expressions; 
2. the right spirit; 
3. no frivolous mental atti de; 
4. must be convinced of the importance of sex enlightenment; 
5. must be ingenuous; 
6. simplicity must underlie instruction; 
7. must possess right sex matters. 
The present demands of stic competency in almost all fields 
knowledge for the teaching of this subject calls for a multi-discipline 
approach. Material for the teaching o sex and family l ife education is 
drawn from almost all the social, biol gical, and medical sciences: 
sociology, physiology, anatomy, embryo ogy, genetics, biochemistry, endo-
crinology, psychology and psychiatry. To teach this subject the teacher 
should be well equipped with a knowled e and background in all phases of 
child growth and development. She d be well prepared to enlighten 
her young students in the areas of 
emotional, and soci al development. 
This writer feels that the s 
govern the qualifications of teachers · 
ical, sensory, motor, mental, 
e principles and rules which 
all fields of subject matter may 
be used to determine the qualification of the teacher of sex and family 
life education. 
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"Modern Secondary schools ha 
magnitude than our forefathers could h 
of fitting unprecedented numbers of yo 
formed by science and technology. Cir 
children who in an earlier period woul 
the secondary level. Technological ad 
es in compulsory attendance laws, and 
of education have strengthened the hol 
a child in the fifth grade had only 14 
from high school. Today he has 4S cha 
grade and receiving a diploma. 
Although still catering to a 
lectually and socially, the secondary 
every boy and girl an equal chance reg 
economic, or social barriers." y 
Education for All American Y 
2:1 
this idea: 
'~hese youth are created male 
hale. Birth and environment have tende 
more shrewd or more bold than others. 
them rich or poor, law abiding or deli 
Their names are Dumbrowski, 
Adamatoulous, Okada, Chin, Valdez, Desc 
and Smythe. 
e a task of greater complexity and 
ve imagined. Theirs is the problem 
g people for life in a world trans-
umstances combine to retain many 
have dropped out before reaching 
ances, a crowded labor market, chang-
he public sentiment for a longer period 
ing power of the school. In 1906 
chances in 100 of being graduated 
ces in 100 of finishing the twelfth 
somewhat select group both intel-
chool tends more and more to give 
rdless of home, racial, community, 
th---A Further Look underscores 
or female, black or white, halt or 
to make some of them more alert or 
nvironment and education have made 
uent, employed or idle. 
Cabot, MacGregor, Veschinni, 
Kerchevsky, Schmidt, Smith, 
They reside in farmhouses, ca ins, trailers, packing boxes, 
skyscrapers, tenements, hotels, housing projects, house boats, dormitories, 
mansions, prison cells, and just plain ouses." 'l/ 
"In order better to devise a rogram for all youth with their 
similarities and differences we seek to know their nature and needs. In 
the past three or four decades scientif"c studies have sharpened our know-
ledge about how young people mature thr ugh learning, and have fashioned 
our concepts of their abilities and re ·rements." 1±/ 
1_/ National Education Assoc"ation and American Association of 
School Administrators, Educational Pol"cies Commission, Education for All 
American Youth---A Further Look, 1952, p. 29. ?J ibid. y ibid. y ibid. 
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IN-COLLEGE EDUC TION FOR TEACHERS 
"The teacher' is an interpre er of the general culture; hence his 
preparation must include general educ tion. He teaches some specialized 
subject or generalized field; hence h needs subject-matter or field prep-
aration. He teaches learning pupils; hence he takes professional work in 
education and psychology, including s udent teaching. These three areas--
general education, specialization, an professional education--are consid-
ered briefly here. 
General Education. Teachin is a broad profession and not a 
narrow trade. Teachers are, therefor , expected to have a rich cultural 
backgrotmd as a common denominator. he importance of general education 
for the teacher is stressed in the fo lowing quotation from the American 
Association of Colleges for Teacher E ucation: (quoted in DeYoung's work) 
"A broad educati 
wide range of competen 
and as a professional 
education are also par 
ment. Students must b 
between this general e 
n program to equip the student with a 
ies is needed by him both as a person 
orker. Many aspects of such general 
of the teacher's professional equip-
helped to see the interrelatedness 
ucation and professional education." 
Furthermore, the teacher is responsible for the general education 
of young Americans--the workers and c tizens of tomorrow. 
teachers should complement a broad c tural and general education with 
expect to teach . For the elementary chool the preparation is usually in 
terms of grade levels and the subject therein, whereas 
in the secondary schools the preparat·on is in subjects and fields. For 
1 DeYoung, op. cit., P• 49. 
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teachers in the smaller high schools · is recommended that preparation be 
in terms of fields rather than specia ·zed narrow subjects and that at 
least two fields be select ed for poss~ le work. In addition to specializa-
tion in academic work there must be co centration in child study and the 
methodology of learning and teaching, sually termed "professional" 
education. 
Professional Education. requirements in specific profession-
al education are usually stated in te s of semester hours. A minimum in 
most states is 15 semester hours for c rtification; however, most teacher-
educating institutions go beyond the minimum. A sample program of a 
teachers college that requires 28 ter hours in education and psychol-
ogy for secondary-school teaching 
Courses 
Observation and reading 
· Educational psychology 
American public education 
Methods of teaching 
follows: 
Schools and community relati 
Introduction to philosophy o education 
Student teaching and special methods 
Electives in education and p ychology 
Total hours in educ. & s~ .cholo 
In some colleges this profes 
Hours 
2 
3 
3 
3 
2 
3 
10 
2-4 
28-30 
is concentrated in the 
last year or two, but in the majority •t is spread over the upper 3 years." 
Regarding the question "Who sex education?" 
11 
DeYoung writes: 
"Bringing in outs· e specialists oft en calls too· much 
attention to the subjec • The potential teachers are school 
nurses, school doctors, and teachers in related fields such 
ibid., 349, 350. 
1/ ~·, P• 570. 
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as home economics, heal h and physical education, biology, 
psychology, social scie ces, and others. Teacher-educating 
institutions and state ertification agencies need to direct 
attention to the needs or well-qualified teachers in this 
growing field." y y 
Concerning HEALTH PERSONNEL, DeYoung states the following 
qualifications: 
"School Nurses. The school urses usually devote part of their 
time to the preparation of instructional mater-
ials, to gi ing individual health instruction 
and examina ions, and to interpreting the results 
of the e nations to parent, child, and teach-
er. Succes in this field requires certain 
natural qua ificatinn~ such as a genuine liking 
for childre • In addition to natural accomplish-
ments the s hool nurses must have high profession-
al and educ tional qualifications. It is sig-
nificant th t the field of nursing, which was 
formerly a ost 100 per cent for women, is now 
being enter d by a number of men." 
"Health Educators. A positio that is increasing in number and 
signifance s that of health educator or coordin-
ator. Many state departments, counrty boards, 
and local s hool systems employ personnel experi-
enced in he lth and education to work with non-
school chil ren, pupils, parents, teachers, 
ors, and dentists. The professional 
usually required is training and 
experience health and teaching, with the 
technical d gree of Master of Public Health. 
tors of Public Health." 
"School Psychiatrists and P cholo ists. A broad health program 
includes me tal and emotional as well as physical 
health. y schools and colleges are employing 
psychiatrists and psychologists in an effort to 
treat cause rather than symptoms of unusual pu-
pil behavio , and to prevent mental illness and 
maladjustme ts. Only in the large school sys-
tems is a f 1-time psychiatrist or psychologist 
-time psychiatric services are ob-
tained fro hospitals, universities, foundations, 
or other ag ncies, such as clinics." 
1 DeYoung, op. cit., 
'JJ ~' P• 388. 
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Teachers entrusted with 1 hygiene education should have at 
least the following qualities: 
11 
1. A balanced attitude life. Adolescents need to be 
guarded both from the well-meaning but misinformed, and from the perverse 
and unsatisfied who may be only too we 1-informed. Teachers who are em-
barrassed, unwilling, inclined to be n uratic, or who show unhealthy inter-
ests in sex, of course, should be excl ded from this kind of work. Only 
teachers properly prepared and possessrg a high type of idealism should be 
selected. 
?J 
2. The teacher must have o se and ·ud ent. Maturity is 
characterized by a scientific attitude and spirit that avoids the extremes 
both of shallow faddists and of radica authority. The teacher should be 
conservative though open-minded toward the social convention and sane in 
evaluating the worth of outworn tradit·on. 
3. The teacher must have an active s roblems 
3 
and feelings of young people. The te cher in being sympathetic should be 
ject the adult standards, together wit the adult, if he feels that his 
privacy is being intruded upon or that the standards of the adult differ 
too widely from his own. 
4. The teacher must be a and 
His personality must win the respect o the pupils. As sex education is 
essentially a phase of character 
1 Gruenberg, op. 
?l_ ibid., P• 20. 
Jj ~' P• 20. y ~' p. 20. 
morals are more likely to be 
?6. 
y For the teaching of family l'fe and sex education, Strain and 
Eggert recommend THE CO-ORDINATOR TEACHING STAFF: 
n An over-all co-ordinator 
life and sex education program. 
business" is never truer than in 
the key to a smooth-running family 
is everybody's business is nobody's 
xecution of a family life program in 
a graded school. There must be·a of activ-
ities, who really co-ordinates the ove -all program from grade one to gra~e 
twelve. She needs to be familiar with he whole curricular mechanism of the 
school, its subjects and the potential of them for family life integration, 
as well as the personal capacities of eachers to handle the integration 
and she must see to it that those not it to those who are. 
There is nothing more threatening new venture of this sort than to per-
mit the over-zealous to step in. est and enthusiasm dare not be mis-
taken for technical training and ence. Standards are not yet defined, 
but no one who has not had at least on summer session of qualified training 
in an accredited university or teacher training college should be permitted 
to teach young people in this field of work. 
It goes without saying that he co-ordinator herself (or himself) 
must needs be a highly trained person all phases of the work. Hers will 
be the multiple task of planning and o ;ganizing the courses, choosing the 
departments for the integrated units, the best equipped teachers 
(which are not always found in the cho en department), and assigning the 
scope of the work in each grade. This means to establish a unified, inter-
locking system without danger of overl pping, overreaching, or overteaching 
y Strain and Eggert, op. ci • , P• i.OO • 
77. 
from the standpoint of both subject rna ter and authorized assignment. It is 
she, too, who must make sure that no g ps are left in the continuity of the 
subject as well as no repetitions pile up and a progressive upbuilding takes 
place from a lower to a higher level o 'understanding, suited to the natural 
developing needs of the students. t comes the basic biologic knowledge 
(the so-called "facts of life11 ), then he psychic accompaniments provided 
for--love, jealousy, desire and sense 
each stage from the standpoint of grea 
needs--back again to the biologic, 
All this is the task 
of the co-ordinator in planning her ov r-all school program. 
··In ma.11y very large schools, a co-ordinator may not be able to do 
any class-room teaching, but, if the 
to run through at its topnotch best, 
'ly life and sex education program is 
should stand at the head of it, 
not only as a co-ordinator, but also as a teacher--one who not only knows 
the mechanics of organization and exec tion, but who is also able to feed 
the blood stream which makes it what is and what it should be--a living 
force in the life of the school. 
As for the staff--the rs who carry on the work--there is an 
encouraging word of more and better tr Most of the out-stand-
ing work so far has been done by the d partments of home economics, physical 
education, the biological sciences, ps chology, sociology, and allied sub-
jects when they are available. teachers in the 
secondary schools were becoming alert o the need for sex education and cast 
about to find adequate courses, few co were available for higher grad-
uates or undergraduate students. were individual, subject matter 
1/ ibid., P• 101. 
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varied according to the equipment of t e instructor, and he leaned heavily 
toward his special field of interest. Today the opportunities for training 
in family life and sex education deman s, but anyone who is seriously in 
search of good training can obtain it · a surprising number of places. 
Almost every college and university of ers one or more graduate courses. 
Summer sessions are increasingly being planned to meet the new increasing 
demand of the schools for trained teac ers in family life, sex, and marri-
age education. Independent training c nters and others in association with 
hospital, schools, and private institu ions are scattered over the country. 
Even one or two municipal and county co ts are doing outstanding work in 
marriage and family life education, no ably the Lucas County Family Court 
Center in Toledo, Ohio. During winter sessions, there are always workshops 
and institutes for in-service teachers and, to top them all, there are a 
few colleges which grant degrees. The future is promising for those who 
are looking for an expanding, stimulat g, and truly satisfying life work. 
"the right attitude." There must be ]thin each person, who enters the 
professional field of family life sex ducation and marriage, a broad 
down-to-earth hwnanity and insight int . boy and girl, man-and-woman nature 
in all the related phases, including, ut not limited to, the sexual nature 
and a tolerance for human frailties. is vision, which we all need, of 
the great, dynamic role that this ld subject will play in the education 
of the future." 
y 
y ~, P• 102. 
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and 
The 
11 
Baker quotes the qualifica ions which the New York State Health 
Physical Education Association dret up at a meeting in December, 1939, 
committee agreed unanimously that he success of sex education relates 
to the personality of the parents and eachers. The attitudes and prac-
tices of young people will be more inf uenced by the "teacher" at home or 
in school, than by any facts he may pr What personality character-
istics did they find essential? 
Emotional maturity or a bal ced attitude toward life is of first 
importance. Patents and teachers need to clarify their own view of 
life as a whole, their concepts o marriage and family life, and 
understand their own needs and dr Only then can they hope to 
guide children in development of erene and reasonable attitudes. The 
teacher must, himself, be well ad usted if he is to help others in 
making social adjustments. 
It is also essential that the tea 
Sex education is bound up with ch 
with the formation of attitudes 
Boys and girls must be able to re 
conduct of the teacher if he t 
girls. He should have a general 
characteristics at different leve 
establish rapport with individual 
to show sympathetic insight in di 
ties, without either condoning mi 
censure. 
erson of hi character. 
racter education. It is concerned 
d ideals which will affect conduct. 
pect the attitudes, ideals, and 
influence them. 
thetic understandin 
cquaintance with their developmental 
s of maturity. He should be able to 
and with groups. He should be able 
cussing their problems and difficul-
takes or expressing surprise or 
The im rtance of these ers nalit characteristics in no wa 
minimizes the need for a sound ed cational back round for teachers. 
This should include a knowledge o the need for, and the significance 
of, sex education; the place of s x education in the curriculum; the 
relation of sex to personality; t e sociological aspects of sex; the 
physiology of sex and reproductio ; suitable methods in sex education 
for both elementary and secondary schools. Acquiring such a founda-
tion of information, with the ace mpanying vocabulary, will doubtless 
go far toward giving many teacher the feeling of poise and security 
which they now lack in this area f the curriculum. 
11 Baker, op. cit., p. 64. 
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11 
Stiles 
In the chapter called "Teac ing the Early Adolescent"the author, 
says: 
"Junior high scho 1 students need help in learning 
to understand themselv s. As they seek to realize who they 
are, what they are bee ming, and why certain characteristics 
develop at certain tim s, they need to learn how to adjust 
to physical and emotio al changes that are occurring rapid-
ly and what to expect s natural and normal steps in their 
growth. Very few indi "duals who are now teaching or pre-
paring to teach have h d extensive guidance of this type 
during their own early adolescence. For this reason it 
may be impractical for a teacher to rely upon his own per-
sonal experience as a "de for helping youth. It becomes 
necessary, therefore, or students of education to give 
special attention to a olescent development and to helping 
adolescents to underst nd and cope with their own problems. 
Implied is the develop ent of a point of view that permits 
a natural wholesome at itude toward this problem as well 
as establishing teachi, g procedures that will contribute 
to meeting this need." 
y 
Baker makes three comment typical of the majority 
of replies received concerning teache training: 
"Training is vitally important. She 
needs, of course, in a the usual college studies, 
special work in sociol gy, psychology, household money 
management, child trai ing, sex education, biology from the 
human viewpoint, home economics, and similar subjects." 
From a New J·erse 
"The best introd~ction would be required work for all 
pupils in state colle es and training schools, plus extra 
hours in special work for those who would wish to teach 
this subject---expeci lly for all science and physical and 
health education inst 1uctors." 
1 Lindley J. Stiles, and attie F. Dorsey. Democratic Teaching 
in Secondary Schools. Chicago: J. B. Lippincott Company. 1950. p.l57. 
y Baker, op. cit., P• 61. 
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. y 
Regarding this same question, Strain and Eggert state: 
SENIOR HIGH SC 001 - INDEPENDENT COURSES 
"In the senior high school, especially in the 
eleventh and twelft grades, sex education becomes of 
age and is ready no only to stand on its own, but also 
to boast a new name "Preparation for Marriage." In 
these grades, parti ularly in non-college communities, 
many of the graduat s are becoming engaged, many are 
planning to be marr·ed, for the boys have their jobs 
and are ready to e a home for the girl of their choice. 
What family life pr paration they receive will be that 
found in the last t l o years of high school. At this 
point, education be. omes not only academic but entirely 
realistic." 
"A questionnai e given to each member of the class 
would be of great h lp in directing a teacher's prepa-
ration for her work which becomes _unlimited in scope, 
touching upon such opics as finances, investments, 
home building, work· g wives, family relationship, 
in-laws, pregnancy the items stop only when the questions 
and interests of th students stop them. At this age, 
young people are ve anxious to be well-equipped for the 
years that lie ahead of them. Needless to say, at this 
point too, all thought of segregation in the presentation 
of sex topics has lqng since been abandoned. High-school 
students of the up~r grades are acclimated to each other, 
talk with each othe freely, seriously, without self-
consciousness as th y discuss, in groups or individually, 
the topics of the d y's classwork. 11 
" •••• Most of t e outstanding work so far has been 
done by the departm nts of home economics, physical edu-
cation, the biologi al sciences, psychology, sociology, 
and allied subjects when they are available." 
1/ Strain and Eggert, o. c , t., p. 99. 
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y 
Wiechels tenth question on his questionnaire asked, '~o gives 
the instruction?" Concerning this que tion he relates the following: 
"The answer to thi question is vitally important too 
because it indicates to a large degree the educational and 
philosophical pre-suppo itions of the individuals in control. 
The importance of he information is indicated by the 
individual or individuals entrusted ~th the task of convey-
ing the information. ~is may be translated from educational 
terminology to the slog of the street, '~on't send a boy 
to do a man's job." . He e the researcher must seek to determ-
ine if there has been y degree of selectivity in choosing 
in this manner then the e is the task of finding out the 
standards of preparatio , required. 
An in1properly prepl red teacher may tell a student 
~~reo Polo died in 1800 and not noticeably affect the life 
of the young person. The student may simply forget the error 
or learn differently in a few months or many years . 
The teacher in the field of human relations may through 
slovenly methods or att~tudes cause immediate and permanent 
harm that may not be rebtified. This is not to under-estimate 
the importance and of factual knowledge in other 
fields. The whole 'dual needs to be adequately develop-
ed in all areas of Bad attitudes or 
faulty knowledge in h relations is especially dangerous 
1 Wiechels, op. cit., PP• 67, 68. 
because the individual s actively participating in some 
form of human relations every day of his life. The day of 
the death of Marco Polo has no real effect on the daily life 
of most individuals. 
The answers in Tab e B indicate that the biology and 
physical education teac ers and the school nurse are the 
leading instructors in ex education. The social studies 
teacher is listed 
11 
of the schools in a poor fourth 
position." 
Table B. Subjects of Teachers Giving Sex Education Instruction In Eleven 
a) 
b) 
c) 
Selected New England Second Schools 
biology teacher 
physical education teacher 
social studies teacher 
d)l 
e)[ 
f) 
others I 
English teacher 
school nurse 
school doctor 
g) name 
Number of School Items Checked 
(1) (2) 
l .•...••.••.•....••••...• a, 
2 •••••••••••••••••••••••• g 
3·•••••••••••••••••••••••a, 
4••••••••••••••••••••••••a 
s ........................ b 
6 •••••••••••••••••••••••• a, 
? •••••••••••••••••••••••• a, 
s ........................ a 
9••••••••••••••••••••••••e 
lO••••••••••••••••••••••••a, 
ll••••••••••••••••••••••••e 
1/ ibid., PP• 68, 69. 
e 
b 
c 
b, 
e 
c, e 
y 
iviechels further his study: 
"The implications as sex education is once :· 
again seen as a purely 1ntrinsic part of the physical sciences 
and entrusted to the aut horities in that area. Kirkendall 
(quoted in this study) fpeaks of this tendency to rely on 
the authority of the scTentific professional person, "The 
professional status of ~octor, nurse, health worker, or 
welfare officer is not l ssurance of competence in giving 
youth or the general public a sound outlook on sex. When 
professional persons hat e maintained their perspective and 
a balanced outlook on l i fe adjustments, however, they may 
become very helpful resrurce persons." 
"The marvelous conf ributions of science have justly 
earned men of science rbspect, admiration, and stature in 
our age. This admirati n often approaches irrational at-
tempts at deification d the results are not always satis-
fying. A perverse sor~ of logic persists which insists 
that science is a miradulous cure-all and that the man of 
science is a competent authority even outside of his own 
field. Unfortunately, this is not completely true and even 
scientific minds have The biology, health 
education teachers and the school nurse may have a complete 
mastery of the basic p ysiological and hygienic principles 
of sex and still not b able to help the young people make 
young people make good adjustments to sex, love, and marriage." 
1 ibid., PP• 69, 70. 
85. 
Table 9. 
"The school nurse ~s frequently in charge of the sex 
education program and q~te often she has no more qualifi-
cations for the positiol than does the local undertaker. 
If a knovrledge of the a.1 atomical construction of the sex 
organs and some element, ry hygiene are all that is needed 
then the nurse may poss bly meet the requirements of a 
teacher of sex educatio ' • Many biology, physical education 
11 
and other instructors :rru y be included in this indictment.'' 
Y~rital Status of Instructo s in Sex Education in Eleven Selected 
New England Secondary Schoo s 
Number of School Married and Single Teachers 
(1) (2) 
1 ••••••••••••••••••••••••••••••• 2m 
2 •••••••••••••• •••••••••••••••••6m 
3 •••••••••••••• 
~- · ............ . 
5 •••••••••••••• 
6 •••••••••••••• 
? •••••••••••••• 
s .•.••••••.•..• 
9 •••••••••••••• 
10 •••••••••••••• 
ll •••••••.•••••• 
••••••••••••••••• lm 
••••••••••••••••• 
••••••••••••••••• 
••••••••••••••••• lm 
••••••••••••••••• lm 
••••••••••••••••• 2m 
••••••••••••••••• 
••••••••••••••••• 
••••••••••••••••• lm 
ls 
ls 
ls 
3s 
2s 
3s 
"The blank space ii dicated a place where a reply of 
"We have many teachers.' was inserted. The table indicates 
that married people leru~ the single people as instructors. 
This is a good sign of progress in one direction. There 
are no cl ear-cut answer about the desirability of single 
Jd.- ibid., P• 71. 
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teachers and married te chers. Since marriage is a highly 
intricate affair it wo d seem ideal to have well-adjusted 
It is quite possible, h wever, that a mature and well-trained 
single person would be uperior to a maladjusted untrained 
married person. 
A true comprehensiln and understanding of marriage 
does take a bit more thkn an academic background in the 
subject. There are highly personal and emotional 
facets of marriage that cannot be experienced vicariously 
through the best literar ure on the subject. Like so many 
other things that appea' rather simple to the onlooker, 
marriage is vastly more complicated and involved than the 
casual observer would s spect. 
The average marrie individual will admit that his 
attitudes and ideas abo t marriage while he was single 
differed from the ones e acquired after marriage. There 
is apt to be a hazy glol about the unmarried person's 
thoughts of marriage bu there is no hazy glow in the 
day-to-day living withi marriage. Each day is an educa-
tional experience." 
1/ 
1f. ~, PP• 72, 73. 
Regarding the question conce ·ning the sex of instructors in 
11 
sex education in eleven selected New schools Wiechels 
discovered the following: 
"The total number f females lead males but the exact 
figure cannot be given IDecause the answers were vague in 
terms of numbers. are varying opinions about the 
relative abilities e two sexes to instruct young people 
in this matter. the opinions, however, are based 
on slight prejudices in favor of or against one or other of 
the sexes. Ideally it for the young people 
to get their informatio from both the sexes. Any program 
which favors one sex ov r another is presenting a distorted 
view of the whole pict 
The ages of ran from 30-50 years of age 
with the average g about 41. The ages are not parti-
cularly significant in hat they reveal anything special. 
Emotional maturity and owledge are the important element s 
and they do not favor y particular age bracket. The older 
teachers may be severel handicapped by the fact that they 
grew to adulthood in an era of prudishness about such manners 
and they were inculcate with these attitudes at an early age. 
Many people overcome e ly impressions and are not Lnhibited 
by them.Ihis is a mattJ r of individual personalities." 1/ 
!I ibid., PP• 73, 74. I 
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Since so ~~y schools place he teaching of sex and family life 
education under the guidance program; !he question arises, 1~0 IS QUALI-
Jj 
FIED TO GUIDE?" Crow and Crow stat : 
''Most states reconlend certain training, experience, 
and personality requirelents to serve as the qualifying 
bases of participation jn one or another special field of 
guida..~ce. The young or woman who contemplates entering 
the teaching profession should be acquainted with the mean-
As a teacher trainee, h should be helped to develop a 
in his later clasroom e eriences." y 
Traxler's rning the function of counseling 
are offered as 
any individual 
an expression of the p~~~osophy that should be basic to 
or school attempts at ~dance: 
"Counseling is pa~· ly an attitude of mind-a conviction 
that the integrity of t e individual is more important than 
the integrity of the c riculum or traditions or artificial 
sta..Ddards. It is partl an art--sympathetic understanding, 
skillful use of words i~ helping others acquire insight, 
subtle persuasion, and ieadership by indirect suggestion. 
But counseling is also ~ science; in fact, it finds its 
stability a..nd confidenct1 and validity in a foundation of 
scientific t echniques. No one can do an adequate job of 
guidance unless he is s eeped in these techniques, unless he 
is acquainted with both their legitimate uses and their 
limitations. The trainrg of classroom teachers and coun-
selors to understand an · to make appropriate use of these 
techniques is, at prese 1t, the most important single need 
i n the whole guidance m vement." 
1 Lester D. Crow, Ph.D. and~Alice Crow, 
Education. New York: American Book Co pany,l954. iJ A. E. Traxler, "The Cumul tive Record 
in The School Review, Vol LIV, No. 3, rch, 1946, 
Ph.D. Introduction to 
P• 355 
in the Guidance Program, n 
P• 154. 
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(QUOTED) 11 SHALL I BECQME A TEACHER? 
"On this subject Joy Elmer ~rgan wrote: 
"Your answer conce, s not only you but in a most vital 
or for worse will sit a your feet if you choose to devote 
yourself to the teachin profession, which both in numbers 
and influence is one of the major occupations of modern 
times." Any person con cientiously seeking an answer to 
the query, "Shall I bee me a teacher?" should ask himself 
many other questions, s· ce teaching is a complicated pro-
cess involving numerous variables. 
Personal. Among other queri s the prospective teacher asks: 
Have I a sound body, physical vigor, and good posture? 
Have I good mental health an emotional maturity? 
Can I cultivate a sound philb
1
. sophy of life? 
Do I have a constructive an positive outlook on life? 
Have I sense of humor? 
Have I a balanced ration 
and aesthetic? 
obbies: mental, physical, social, 
Do I like books and other · struments of culture, such as art 
and music? 
Have I a broad background o helpful information and useful skills? 
Have I intellectual curiosi and a zeal for scholarship? 
Do I or can I cultivate the abitual use of effective English? 
Is my voice pleasant and au 
1 Chris DeYoung, op. cit., p. 368. 
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Is my personal appearance at ractive? 
Is my pattern of thinking, s eaking, and living such as to justify 
emulation? 
Social. Realizing that the teacher deals primarily with human 
beings, the candid te for teaching asksr 
Do I cultivate a friendly, 1· terested, and courteous manner? 
Is my "personality quotient" adequate for dealing daily with 
human beings? 
Am I able to get along with reople in an interdependent society? 
Can I lead or folow as the o casion demands? 
Can I work cooperatively wit~ ~ colleagues~ 
Do I enjoy working with chil~ren and young people? 
Am I interested in and capable of directing some cocurricular 
activity? 
Have I sufficient training the social graces and niceties of 
group living? j 
Do I possess or can I develob a talent for friendship? 
Have I a capacity for sympathetic understanding? 
Am I sufficiently sensitized to human needs? 
Do I believe in the improvab"lity of the human race? 
Am I vitally interested in p emoting democracy through education? 
Am I interested in communit , state, national, and international 
welfare? 
Do I see and feel the interdependence of school and society? 
Professional: As a prospecf·ve member of a great profession, the 
candidate fo admission asks: 
Have I adequate physical vitality to meet the strenuous demands 
of teaching? 
ibid., P• 3 S. 
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Have I the high moral and J hical standards demanded by this 
profession? 
Have I a basic understanding of children and of teaching tech-
niques? I 
Can I organize materials a]d activities so that pupils will 
learn economically? 
Can I teach others how to earn for themselves? 
Am I unafraid of hard work hat brings few monetary rewards? 
Can I dedicate myself to a rofession that is devoted to service 
and sacrifice? 
Would I rather earn my livi g by teaching than in any other ~~y? 
Am I willing and able to prl[epare for and from in my profession? . 
Can I enter an old profession such as teaching with a pioneering 
spirit? ~ ~ 
All these questions need n~ be answered in the affirmative in-
stanter, but the prospective teacher Who looks forward tovmrd a career in 
his profession must constantly be ale [t to the present and future implications y 
of these and other queries of a perso al, social, and professional nature." 
1/ DeYoung, op. cit. pp. 3 8, 369. 
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CHAP ER VI 
SUMMARY AND CONCLUSION 
It was the genuine purpose .f t he writer of t his t hesis t o 
present a detailed concept of what f ·1y living educati on today entails. 
Also, to offer readers the scope and esign of family living and sex 
education as i t is being currently ca~ried on in 
of t he United States. I 
New as well as established rograms in 
t he SecondaFJ Schools 
this type of education 
were investigated and critically anal · ed. Yet, wit h the lingering 
doubts about the general accept ance o family life and sex education, 
the ·way to carry it on, the training teachers for the instruction of 
this subject; it does not seem possib e that the necessary advancement 
of such courses will be accomplished ~ the immediate future. 
School administrators will r ave to overcome t heir fear of 
publi c criticism; uncertainty of procfdure i n handling the program; and 
encourage in-service training for intt lligent, successful, understanding 
teachers who can relate sex and famil life education to sociological, 
psychological, economical, political, historical, geographical, and many 
other influences. 
The writer discovered that t here i s an awakening to the need 
for behavior guidance and development of i ndividual potentialities. The 
trends appear i n various educational ovement s, special schools, and 
special courses. The parent teacher f ovement; the adult-education move-
ment, parent education, nursery scho~s, kindergartens, home-economics 
expansion; child guidance clinics; se education; character educati on; 
- ---
- -- --
-- I 
Sex education began as an attempt to combat the evils of social 
diseases. In many areas sex educatio has branched out to meet all the 
needs of the young person as he seeks to adjust to his environment and 
prepare for his future. In far too however, sex education 
is ignored or remains an isolated of biological instruction . As a 
body of isolated facts, this type of ducation is not usually enriched 
sociologically, psychologically, ethi ally, historically, geographically, 
or in any other way. The isolationisT of our school system in regard 
to the subject of family living and s rx education is not longer possible. 
The primary problem, therefore, would appear to be the acceptance of 
sex education as a valid part of secor.dary education. 
The patterns of marriage an~ the family are no longer provided 
in the mores and dependably transmitted from generation to generation. 
Schools , churches and many other agent ies are attempting to supply these 
needs through family life education and marriage and family counseling. 
Education should help in thl preparation of whole individuals 
who are well-integrated citizens. Ont e this idea is accepted then the 
problem of what constitutes a whole i dividual can be undertaken with 
greater emphasis . 
The whole individual is cer individual who is 
emotionally and intellectually prepar d to take on the tremendous respon-
sibilities of t he home and the family He is calm, confident and respon-
sible because he has been guided in h·s preparation for life. He is ~D 
individual who has been helped in soc·al adjustment wi th members of the 
opposite sex. . 
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Too often administrators ag ee with the goals set forth in 
a family living or sex program, but intain that its nurturing process 
is a responsibility of the home and c urch. It is not the tenet of this 
writer that the parents and church nel d to be excluded or that their 
powers, privileges, and practices nee1 be usurped; rather, it is the duty 
of all connected with youth to play eir proper part in the sex education 
of children. Nor can the schools st d idly by pointing fingers accusing 
dereliction by parent and church, but ·t must take the initial step to 
alleviate the status quo. 
Young people who have finis ed high school st ill indicate in 
great numbers the desire for more infbrmation on matters pertaining 
to the home and family. Even in homes where there is a desire to give 
sex education to children there is oflten a lack of information or com-
petence. Sometimes this is complicated by inhibitions on the part of 
the parents. 
The attitude of the public toward children wit h family and 
sexual problems should be characteril ed not by fear, irritation, bias, 
opinion or reproach, but by complete understanding of the child's need 
for protection, education, and guida ce in this most important sub ject. 
Youth should not be left without ins ruction and guidance in one of t he 
most dangerous provinces of life. 
A good sex education progr in all the schools on the secondary 
level in the United States would giv adequate instruction to all of the 
young people and thus t here would be reasonable assurance that there was 
no misinformation or informati on clo ded by inhibiting forces within the 
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family relationship. Often the en who receive no information or 
misinformation confuse or pass their ·gnorance to their peers. 
The staggering divorce rate in this country is surely some 
indication of the instability of the orne. The old hit-and-miss methods 
of preparing young people for life ha1e not proved adequate in the face 
of the tremendous social upheaval in uhe nation. 
When we realize that one of the main objectives of sex education 
is to guide youth to lead happy, well-balanced, good clean lives; and to 
gain a stability often lost through iJ:orance, then we might proceed to 
assert that it is the school's duty t][ help youth attain this kind of 
life. 
The rrriter felt that the na e sex education is objected to by 
many proponents of the program becausJ ra~ely in her readings did she find 
a course in family living or sex educdtion referred to as such, but rather, 
these courses were known by such titl1s as follow: 
Hygiene; Family; Gharacter Education; Health Education; 
Social Hygiene; Sdcial Relationship; ¥~rriage; Human 
Relations; Child jare; Home and Family, Guidance, etc. 
The writer believes that wh n more people know the true content 
and aims of the family living and sexjeducation program they 1V:lll be ready 
to accept the name sex education with ·ut any scruples or misgivings. 
Throughout this paper the author has lmphasized her feelings that children 
of secondary level should be given thl right viewpoint concerninga matter 
so important and so ubiquit ous as thai[ of sex education. 
She has concluded from all her readings that there is a middle 
of the road view, a reasonable view t rat takes sex for granted; that looks 
upon sex as a natural and normal phen ·men but one that must be treated 
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with reverence and imposes the rigorous self-restraint. 
From her area of Family Living and 
sex education the author this t hesis met with a wide diversity of 
opinion regarding how t his informat should be imparted. Many author's 
varied opinions on t his matter are lis in the thesis. 
I t was found that sex educa have been planned in 
many area largely on the basis of ; a bit here, and a bit there 
of personality development, social , home fLnances, child care, 
family relationship all pending resources of the teacher, t he 
needs of the s tudents, and the 
Some of these programs are 
gained form and sub st ance, some of 
ready to serve as a pattern to 
planning. They stated that 
or discarded. 
the expediency stage, some have 
to f inished products, 
initial cases of t he program 
programs have been rejected 
TI1e trend i s to incl ude education as an integral part of 
courses in health education, physi education, biology, general ·s cience, 
soci al science, literature, home e~n,~·nnn,cs, and in common learning cores. 
The usual practice sex education slowly and without 
any part·cular publicity. In their plans for future development 
many states want to continue work unt all high schools in the state will 
have either courses or units on this Constant development, 
though not compulsion, is a feature the program of many of these 
stat es. Course experimentation, spe training for teachers, community 
conferences, and special committees ' nfiltrate sex education to 
all schools. 
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The weakest spot in 
ment has been t he lack of properly 
integrate t his course with the subje 
living and sex education move-
teachers. Since current trends 
of biology,. health, physical edu-
cation , social science, home economie , common learnings core , and others, 
-it seems t o this writer that there is a definite need for more ade-
quane pre-service and in-service 
this area for instruction. 
The present demands 
fields of 
disci pline approach. Material 
tion for the teacher who chooses 
competency in almost all 
this subject calls for a multi-
teaching of family life and sex 
education i s drawn from almost social, biological, and medical 
sciences: sociology, physiology, ana , embryology, genetics, biochem-
istry, endocrinology, To teach this s11bject 
the teacher should be well a knovvledge and background in 
all phases of child growth She should be well prepared 
to enlighten her young students in of physical, sensory, moral, 
mental , emotional, and social 
This author concludes 
govern the qualifications of 
may be used t o determine the 
and sex educati on. If a 
area of instruction, she 
m~ster or doctorate studies. 
determine the amount and nature of 
many areas whi ch is required for 
.-
principles and rules which 
all fields of subject matter 
of the teacher of family life 
specialize in this particular 
academic preparation in 
for research t o 
training of t he teacher in the 
in this field of education. 
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Some t raining for 
is needed not only by teachers, but 
and many other professional people. 
respect to t he need , extent and 
schools of education , colleges , 
The author concludes her 
and sex education is, indeed, a child 
a child it ·s active and growi ng. 
adminis t rators, parents, clergymen, 
striving to help this 
superi ority. Indeed, the place 
.member of the curriculum family 
agingl y great; but even more en 
growing ever wider and deeper. 
and sex education and counseling 
lawyers , doctors, soci al workers , 
research should be done with 
facilit i es for such training in 
institutions. 
stati ng that family life 
curriculum family. Like 
present era find many teachers , 
rs, statesmen, etc. vigorously 
t he curriculum family att ain 
attained by this very young 
administrator encour-
is the fact that i t s place is 
99. 
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